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ABRSTRACT

Experience and results of interviews with
students and teachers of English in Goiania show that the
students are not bhaving the desired results. The Communicative

Approach is presented here as an alternative way of dealing
with the challenge of learning another language.
The Communicative Approach is an ecletical

approach and for this reason its assumptions are derived from
different methods. It is believed that the solution to the
difficulties in the language learning process cannot be found
in just aone Mmethod but rather by taking into account the
contributions made by all the previous methods.

Adnother feature of the Communicative Approach is
that it frees the teachers from following the rigid sequence of
procedures imposed by a method. On the contrary, it encourages
them to take into account the students’ needs and personalities
and provide specific, meaningful and real-life~-based material
for them.
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INMNTRODUCT ION

This work is primarily an attempt tp establish a
theoretical clarification of the origins of the Communicative
Approach as well as a description of present day techniques
used in communicative classrooms.

Chapter One points out the need for a new
approach in English teaching departing from an anlysis of the
performance of methods presently used in Boiania. The results of
surveys carried out on performance satisfaction are analysed
and conclusions are drawn.

Chapter Two deals with a historical background
in which the major methods which preceded the Communicative
Approach and which have influenced it in one way or another are
assessed. The last part of this chapter is dedicated
extensively to what the Communicative Approach 1is and the
alternatives it offers for dealing with language teaching.

Chapter Three presents typical communicative
teaching technigues used for developing the four skills of
listening, speaking, reading and writing. It attempts to show
how the Communicative Approach deals with each of these skills.

Chapter Four contains a description of a
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communicative coursebook , "Blueprint One", and attempts to
temonstrate how a communicative course is built up. It is also
an attempt to illustrate communicative activities so that the
reader gets an overview of how a communicative course works.

In the last Chapter, and in the 1light of
previously stated principles, a selection of exercises designed
to fit the needs of a particular group is proposed. These
exercises are mostly aimed at demonstrating that teachers can
build up exercises for their groups based on the students’
needs, interests or difficulties. In this case, that group is of
adults in Soiania.

It is hoped +that this dissertation will prove to
be useful for English teachers who are working with adult
beginners or false beginners and are looking for better results
in their students’ performance as well as wanting to know more
about what is "going on in the field of language teaching. The
final aim of this work is to provide teachers with a simple
overview of what the Communicative Approach is and how it can be

used as an alternative to the methods currently used in Brazil.




Chapter ONE — ON THE NECESSITY
FOR & NEW METHODOL.OGY

IN ENGL.ISH TEACHING .

1.1. A Student and a Teacher’'s

Experience.

One of the reasons for choosing this topic for my
dissertation relates to the time when I was an English student.
In my primary and secondary education I studied English through
the Grammar Translation Method but at the same time, at a
private English course the method used was the Audio-visual
Method. This, in the 7@'s was considered the most up-to-date
method, although, in the United States it had already been
criticized in its assumptions by the linguist Noam Chomsky and
material based on the Cognitive Theory was already being used.

Even though 1 was considered an excellent student
and all my grades from the beginning to the end of the course

were "A", I always felt uncomfortable with my English because
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when I had to say or write something I was never sure about the
right words to ' use.

Because 1 was an excellent student I was invited
to teach in the same course 1 had studied at. So my displeasure
and insecurity as an English student continued as an English
teacher.,

I started reading and looking for alternatives to
answer ay questions and to provide me with what I needed, that
is, I wanted to use the language I had studied for so many vears
with confidence and help my students to do the same because the
only thing I felt I was doing was to teach them structures that
they did not know how, when or where +to use.

I was not satisfied with the Grammar Translation
Method because I could see that my classmates had such a poor
command of the language even though they had studied for so many
years. On the " other hand, the Audio-visual Method did not show
much better results. I could see students speaking more in
class situations but when it came to any situation that was out
of «¢lass, in real life, the students did not know what to do. I
even made an experience in Piracanjuba teaching small groups
because I thought the problem was classes of large groups of
students, but I was using the same Audio-visual books and the
results continued to be insatisfactory.

In the 8@0's I came across some material that I
later found out to be one of the first attempts towards a
communicative teaching. After using "Streamline" books for some
months the results were much more satisfactory. The students
could express themselves with more confidence and more
appropriately. In addition, they were much more involved in

their own learning process. I then started looking for more

A
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information about the Communicative Approach because I felt I
had found answers to guestions such as: "What can a teacher do
to lead his students to use the language they have studied with
confidence and in a natural way?" or '"What kind of language
should be taught that will reflect what the student really wants
to express?" or still "Which processes or technigues should be
used +o achieve communication in the target language?”. 1
finally bad the feeling that I had found what I had been looking
for.

l.ater, when 1 was doing my Master's Degree in
Education my decision to write about the Communicative Approach
come from the need for more information about it and at the same
time the possibility to investigate further and confirm or
refute affirmations on previous teaching techniques. In the
light of such investigation, I felt that conclusions could be
advanced that wbuld be of use to fellow-colleages also.

A questicnnaire (Appendix I) was made to gather
information that would confirm my suspicions that the methods
being used in Goiania were not giving the desired results. This
questionnaire was applied to graduate and post—graduate
professionals since the stated objective is to deal with adult
learners. Twenty people were interviewed, fourteen graduates and
s5ix post-graduates. The following results demonstrate the level
of satisfaction that people who have studied English have with
their performance.

The average time these people have studied
English is two vyears and seven months. Thirteen out of twenty
say their mastery of the language is poor and twelve see their
performance as only 20% of the desired level. When asked about

which aspect they needed to improve more, speaking was mentioned
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sixteen times, listening and reading ten times while writing was
mentioned eight times. In assessing methodology through which
they learned grammar, listening, translation and reading
students rated these last as average but conversation as weak.

Although reading is always mentioned as the most
required skill for highly qualified people only two affirmed to
having been trained to read authentic texts. Most of them, that
is, fourteen, were trained to read small texts and, in the
interviewees’' assessment, this training varied from weak to
average. When asked about the skill they needed to use more,
listening was mentioned nine times, reading seven, speaking six,
writing five and translation three. Five people never read for
professional or academic purposes. The same number read
regularly and another five sometimes read, while four always
read. All of the people who do not read say they would read in
English if they could and fifteen out of the twenty have the
opportunity for interchange in their area of work but half of
them shrink from this opportunity for the lack of English. Only
two said their professional level would not increase if they
knew English.

A brief analysis of the data provided by the
questionnaire shows that, although the students have studied
for a considerable amount of time, about three years each, they
feel they perform poorly principally in speaking. Almost none of
them were trained to read authentic material even though this is
the kind of reading most reguired for academic or professional
purposes and they affirm to read quite a lot. As much as half of
the interviewees miss the opportunity to go abread for exchange
or for further education courses because of not having a better

knowledge of the English language. This means that after almost
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three vyears studying this language they still feel unable to use
it for intermnational communication.

When we talk about the npeed for a new
methodology for teaching English we have in mind statements
(appendix I1) such as the ones given by a graduate primary and
secondary teacher who has been an English teacher for thirteen
vears. 8She affirms that the vast majority, in her words more
than ninety percent, of the English teachers wotrking in the
public sector still uses techniques inspired by the Grammar
Translation Method and that this method is so far from the
students’ interests that most of them do not 1like to study
English. She gdas on to say that the outcome of four years of
English teaching in primary schocol plus three in secondary
result in an incredibly poor performance, in her opinion.

One of the peoplea interviewed is currently a
pedagogic consultant to the Departamento de Ingles da Delegacia
Metropolitana de Educacao. She affirmed that fifth and sixth-
grade students are clearly performing better and enjoying more
learning English because »f the work that is being developed
with younger groups on the basis of a more practical and
interesting English course. She states that the changes being
implemented are the result of the reading of up—dated articles
on communicative techniques and that a very slow improvement can
be seen in the students’ appreciation of the English classes and
the teachers’ satisfaction with the better results. In spite of
this, according to the interviewee, the movement is still very
small and it will take at 1least ten years to perceive a
widespread result in the city of Goiania.

If we consider the private English schools in

Goiania (Appendix I1I) it can be noted that most of them use




methods that were abolished in  the United States and Europe
tecades ago. In the process of questioning gsecretaries,
coordinators and directors of the ten biggest schools
surveyed it was noticed that many of these people directly
linked to the school did not know the name of the method they
used because most of them gave the names of the coursebooks they
used when questioned and some even said they used different
methods, one for children, one for teenagers and another for
adults, demonstrating clearly that they mix up the name of the
method with the name of the coursebooks applied.

Another level at which English is applied is the
proficiency tests given in Master’'s Degrees in Goiania (Appendix
IV). First, it should be mentioned that if a master’'s student
does not pass this test be cannot get his degree. A major
feature of the proficiency tesmt iw that it only tests students’
ability to undérstand written texts. According to a lecturer at
the Federal University of Goias who used to be responsible for
these tests, the other skills such as speaking, listening and
wiriting are not required because reading is seen as fundamental.
The others should be acquired later if the student does not have
them. She also states that, in her opinion, if the proficiency
test were applied in the other skills too many students would
fail. It is interesting to note that in the questionnaire many
graduates and post-gratuates said that although they knew how to
read they felt the need for speaking, listening and writing
because of the need for interaction with foreigners. It is
reasonable to assume therefore that they wanted to be able to

exchange information and not only to receive it.
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1.2. Why There is a Need

for a New Approach

After analysing the questionnaires, the
interviews with teachers from the public sector and a lecturer
who used to give the proficiency tests for Master Courses in
Goiania as well as the study of the metheds presently used in
private English schools in Goianla it can be concluded that of
the many students who have attended courses, only a small
percentage perform as well as their expectations in the Target
Language. This fact raises the question of why such a small
number of students seem to be able to use the basic structures

of English efficiently to communicate needs or information.

The problem demands a solution principally in
developing countries like Hrazil where so many students need to
use English as a toocl in the study of scientific and technical
subjects. It is alarming, as it could be seen in the analysis of
the gquestionnaires, to hear the number of highly-qualified
professional people who, despite the need for English for
reading, attending congresses and courses of further education
abroad, seem unable to learn it to the necessary degree of
competence. A  great number of them report that they have
started English courses over and over again and vet are unable
to adequately use the language to express their communicative
needs. Similarly, they state, whilst they are able to manipulate
structures, they tend not to be able to understand the native-
speaker or to extract main ideas from the written text in the

L2.




1.1

Students following post-graduate courses have
many subjects which require a lot of background reading in
English but the great majority of them feel they cannot read
English satisfacterily, as the results of the interview in
Appendix I demonstrate. In their attempt to solve this
problem, the students report that they resort to a bilingual
dicitionary together with their limited knowledge of the syntax
of +the language.This can often be more confusing than helpful.
In extreme cases of need of access to information in the Target
Language, they may even resort to paying for translations.

As far as post-graduate academics in general in
Brazil are concerned, they can read and extract necesssary
information to differing extents, but far fewer of them can
speak or write effectively. This would imply that they are in
a4 position to receive information but are severely handicapped
in the giving of it. This raises the guestion of how they will
communicate their ideas with, for example, fellow-colleagues in
their field from other parts of the world.

On the other hand, it is clear that there are all
sorts of professional people like doctors, dentists, veterinary
surgeons, economists, computer—-programmers and others who want
to keep up to date with the latest developments in their field,
and English plays an extremely important role in this respect.
It is an undisputed fact that English bas become the dominant
tanguage in all modern academic and technological fields.

Our own experience together with the experience of the people
who were interviewed confirm the authors’ opinion that there is
a need for a new approach. The Communicative Approach shifts the
focus of attention appropriately. According to recent research

the main difficulty that is 1likely to prevent students from




understanding and using the language adequately is the lack of

communicative ability.

* MNewmark (1944) speaks of the “strucuturaly cospetent” student -  who has
developed the ability to produce granmatitally correct sentences - yet who is
unable to perfora a simple communicative task. Our structurally competent student
might perform this task in a perfectly grasmatical way. Yet none of these ways -

however grammatical they may be - would be used by the native speaker."® Johnson

{1981:1).

The Communicative Approcach goes a long way to
bridging this gap between ‘structural competence’ and success in
communicating. If one examines the number of students who,
despite having studied a great deal of English, cannot
communicate effectively at an elementary level, one will begin
to question the validity of the methodology currently used in
Brazil by English teachers. It should come as no surprise, to
find that by the time new teaching techniques reach Brazil they
are already becoming out-dated and replaced by new ones as the
research on the methods used in  the most successful private
language schools in BGoi&nia reveals (Appendix III).

One way to overcome this time-lag is to tap new
ideas and developments at the source. This means going to where
more modern techniques, such as the Communicative Approach, were
created and are already undergoing modification as a result of
experience through practice. Johnson and Morrow (1981;:Preface)

state:

*Recent years have seen many exciting developments in language teaching. Some have

been at the level of syllabys design... Others are concerned with wethodology and




we are today seeing the growth of interesting new procedures and techniques, many

of which challenge our traditional views of what should happen in the tlassroom.®

Jeremy Harmer (1983:FPreface) sees English teaching as:

" perhaps healthier now as a profession tham it has ever been: certainly it is better
informed. There are more good materials than ever before. More articles and books
about  teaching and those areas of applied linguistics which concern it are

published every day.*

Even more succinctly H. 6. Widdowson (197%:Introduction) states:

*The "Communicative Approach is, of course, very auch in vogue at present.”

Thus, any work of this kind implied the need to
go to England ‘not only to conduct bibliographical research but
also to get first—hand practical knowledge of the most recent
innovations in the field. This allowed us not only to observe
the techniques being applied but also to collect a variety of
materials such as: realia, cassettes, videotapes, books,
exercises, pictures, research papers and authentic reading
materials.

Other activities that were undertaken were the
observation of classes given by teachers trained in the
Communicative Approach, visits to language laboratories and
computer centers, not to mention the course attended at the
University of Leeds: "Communicative Methodology in English
Language Teaching"” which gave invaluable insights for the wark

to be undertaken in Goignia.




Chapter Two — THEORY

2.1. Major Teaching Methods of the 20th
Century and their Contribution to the

Communicative Approach.

Empirical observation tends to suggest that any
method is either a mixture of previous methods or diametrically
opposed to one of them. The Direct Method, for instance, was
conceived in opposition to the Grammar Translation Method. The
latter consisted of teaching English through grammatical rules
and translation of literary texts from the Target Language into
the Mother Tongue, while in the Direct Method translation was
totally avoided and meaning was demonstrated primarily through
illustration or action followed by words. Reading and writing
were developed later. (Hubbard, et alii, 198%9: 33, 34).

The Audiolingual/visual Method, on the other
hand, was not created in opposition to the Direct Method. On
the contrary, it drew inspiration from it in various respects,

such as the exclusive use of the Target Language as a means of




teaching and the shunning of translation. A clear addition,
however, was the idea of organizing the language into a list of
grammatical items and then grading them on the basis of
difficulty. In the classroom, teaching always proceded from the
less difficult to the more difficult.

The Situational and the Functional Methods, in
their turn, were developed in clear opposition to the
Audiclingual /visual Method. They are based on the belief that
students should be asked to think, formulate hypotheses and test
them, rather than simply repeat.

Following this same line of thought, the
Communicative Approach can be seen as both a mixture of the
methods which preceded it and a reaction to them. In teaching
techniques recommended, it draws on many of the latter—day
methods. Yet, unlike its predecessors and pomssibly in reaction
to their dogma, it is seen as an approach and not a method. In
other words, it seeks te establish guidelines on the
principles and beliefs underlying teaching. A method, on the
other hand, is the sequence of procedures used by a teacher in
the classroom which, it is hoped will give the desired results.
In this way, it is a radical departure from the previous
language—teaching tradition.

It would appear necessary to conduct a deeper
survey of these more influential so-called methods as they have
occurred historically and during the last hundred years and
assess their outstanding features as well as their proposed
objectives, theoretical assumptions, and teaching technigues.
Such an assessment whilst mindful of both the good and bad

aspects of the methods respectively should primarily detect the




contribution of each method to subseguent teaching and current
thoughts on communicative teaching and practices.

This study will therefore range from the Grammar
Translation Method to the Post-Cognitive era, looking at the
more influential methods of +the period such as the Direct
Methad, the Audiolingual/Visual Method and the Structuralist
proponents, as well as Cognitive—inspired methods such as
Functionalism and Notionalism. Throughout the survey, apart from
looking at the influence of one method on another, a major
consideration will be to assess the relative contributions of

each to the Communicative Aprroach.

2.1.1. The Grammar Translation Method

Grammar TJTranslation is the first major method
under consideration. It is also the one to which other
successive methods have reacted in the sense that their starting
point for a better alternative has been a radical critique of
the underlying principles and the practical technigques employed
in language teaching. It will become clear that in so doing, too
radical a departure was made and some efficient aspects of the
method were left lost until the advent of the Communicative
Approach. Some aspects, such as the learning of rules, are of
crucial importance to students who feel the necessity to
understand the rules that govern certain grammar points and will
refuse to memorize through repetition without the clear mental
understanding of how it happens. Another feature of the Grammar

Translation Method that was rescued by the Communicative




Approach is the idea that the First Language is indeed a
reference svstem of great importance for the Second Language
learner and that translation is a crosslingual technique that
can put the learner into an active problem-solving situation.

The dominant feature of the Grammar Translation
Method was the emphasis placed on translation. Students worked
with unwieldy extracts of erudite written texts and recoded
them from the Target Language into the Mother Tongue. It must,
however, be pointed out that these texts were at least
authentic, an aspect lost by subsequent methods and only
retrieved in the present communicative era. Equal prominence was
given to the dissecting of the grammar of the second language
and the studying of grammatical paradigms such as, for example:

Simple present indicative active tense of the verb to do

Singular Flural
ist Person 1 do We do
Z2nd Person You do You do

r-.h ———— [
3rd Person He

She does They do

1t

Students had also to memorize rules such as the
use of some and any or the correct use of the articles a or an.
A great deal of emphasis was also placed on committing to memary
exeptions to the rules. The students were given lists of
vocabulary with their translation eguivalents in the Mother

Tongue to be memorized.




The teaching techniques always followed the same
procedures, that is. the presentation of a grammar definition
or rule demonstrated through examples illustrating the point.
Students were then asked +to make up their own sentences
illustrating the grammar studied. As far as translation
techhnigues are concerned, the students usually started by
translating single words and phrases progressing to sentences
with the use of wvocabulary lists, and later +to translating
Second Language texts into their Mother Tongue or vice—-versa.

The main objective of the Grammar Translation
Methoed was Lo enable its students to read in  the Target
Language. It may have been thought that speaking would come as a
natural consequence of learning the way the rules worked and of
the memorization of lexical items. This idea is supported by

Stern (1983:454) in the following qguotation:

"Grammar tranciation jays {ittle or no  emphisis on the speaking of the secoss
lznouave or bisiening to second language speech: 1t :s 8 mawely book-oriented method

ot working gut 2nd tearring the grasmatical systeam of the language”

In other words, students subjected to this
approach who did well were well-informed on the grammatical
backcloth of the Target Language in question and were widely
conversant with the thought and works of its great literary
masters. They often had an impressive and erudite vocabulary
and could read extensively in the L2. Moreover, their ability to
read aloud was probably better fhan average. However, even the
successful ones would have been at a loss tc engage in everyday

conversation or to express run—of-the-mill needs. The less
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successful were legion, discouraged by the dryness of the
exercise and the greatness of the task.

There is evidence that the Grammar Translation
has been used as a language teaching method for centuries to
teach languages such as Latin, Greek and French but by the early
twentieth century it was being attacked as a cold and lifeless
approach. In addition, its excessive emphasis on the written
form meant spoken needs were left unattended and so learners
could not speak the Target Language they undertook to study. For
these reasons, the following decades witnessed the development
of opposing language teaching reforms. In spite of that,
Grammar Translation, which dominated foreign language teaching
in Eurvpe from the 1848s to the 194@0s, is still widely used, in
& modified form, in many parts of the world today, including in
state primary and secondary schools in Brazil and, specifically,

in Goiania.

2.1.2. The Direct Method

With the development of better means of transport
and other factors such as international trade, the
agpportunities for communication among Europeans in the early and
mid-nineteenth century increased, and so did the demand for a
language teaching me thaod which would enable people to
communicate orally in a more effective way (Stern, 1983:457).
Linguists began to claim that speech was the primary form of the

language and so an oral-based methodology should be used. Many




methods derived from this so—called Reform Movement, among them,
the Direct Method.

The main feature of the Direct Method was the
exclusive use of the second language as the medium of
instruction. Translation as a teaching technigque was totally
avoided, Meaning was conveyed through demonstration,
illustration and action without translation (Richards & Rogers,
1986:9). It was an important change since it was to influence
the methods which followed it such as the Audiolingual/visual
Method or more recently even the Communicative Approach, with
some wvariation such as the possibility of using the Mother
Tongue in classropom whenever it represented a source of help in
the understanding of a particularly difficult meaning. Another
feature of the Direct Method that was assimilated in a modified
form by subsequent methods was the idea of the teacher grading
his language to the level of the student. In the Direct Method
the teacher just submitted the student to a normal flow of
language, both easy and difficult aspects were presented
together in normal speech. This spmetimes made it difficult for
students to absorb many aspects of the language properiy.
Subsequent methods, however, started grading the language from
easier to more difficult s0 that the students had a greater
opportunity to grasp the structures properly. The
fudiolingual /Visual Method was the first method which came up
with this structuralist point of view in language teaching.

In addition, the Direct Method shifted the main
focus of English teaching from literary written to spoken
language. Thus, spoken everyday language was used as the object

of instruction, providing the situation for students to abandon




the first language as a frame of reference. In the words of

Stern, (1987%:4546):
"The Direct Method is characterized, above all, by the use of the Target Lanquage as

a means of instruction and communication in the language classroom and by the

avoidance of the use of the first language and of translation as a technique.”

The Direct Method 1led to the development of new

non—translational techniques of ianguage instruction.In
particular, texts were used now as a basis of language
learning. These texts were specially written for the L2

classroom sp that they highlighted and repeated the strutucture
and vacabulary that was the object of the teaching. In other
words, whilst unwittingly, Grammar Translation exponents had fed
their students with authentic script, Direct Method teachers now
deliberately favoured artificially constructed texts. It will
not be until much later that this trend is reversed. Meaning was
demonstrated through pictures and objects. Fractice techniques
ware based on question and answer, spoken narratives,
dictation, imitation and a host of new types of grammatical
exercises many. of which still influence the language classroom
to this very day. It is probably fair to say that, from time to
time, students were a little unsure of what they were saying.
Whilst the technigques exposed and practised the language, they
did not check for understanding.

This method and the techniques it stimulated have
had an inordinate influence on the teaching of language
throughout the twentieth century. Indeed, it is fair to say that
the Audiolingual and Audiovisual Methods, in the USA and the

Situational Language Teaching 1in Britain and France popularised




in the fifties and sixties, preserved many of the techniques

first developed by Direct Method teachers,.

2.1.%. The Audicolingual/Visual Metbod

The Audiolingual/Visual Method, which has been
around now for over thirty years, is still heralded as
innovatory in many areas of Brazil. In contrast with its
forerunners, it originated not in Europe but in the United
States, more precisely in response to American wartime language
programme needs in the post World War II period.

fhe method was responsible for some completely
rnew features in language teaching such as the separation of
listening, speaking, reading and writing into four independent
skills, proving one of the bases for the kind of teaching that
is practised nowadays. Another innovation was the use of
language laboratories as the major means of practice. Mimicry,
memorization, pattern drills and dialogues were used to present
language. Long lists of sentences were given for the student to
memorise a grammar pattern. But there was no contextual link
between them, and having practised in this highly unnatural way
there was no moment where the student used the language acquired
in a meaningful interactive situation where the focus shifted
from accurate production to fluent communication. The students
were asked to repeat patterns that were, most of the time,
meaningless since they were presented in isolation, without a
situation to demonstrate when, where or how they were to be

used. This aspect of the method came under attack. The idea of
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repetition only returned with the advent of the Communicative
Approach but this time a new component was introduced which was
the need for éll utterances to be meaningful. That is, the
sentences given depart from a context and reflect utterances
appropriate to that context.

For the first +time, language is acknowledged to
comprise four skills: listening, speaking, reading and writing.
However, the Audiolingual/Visual Method places far greater
emphasis on developing listening and speaking although reading
and writing are also dealt with to some extent. As with the
Direct Method, it seeks to develop the language skills without
the use of the Mother Tongue. However, it differs in that it
is among the first approaches to strictly base practices and
techniques on both linguistic and psychalogical principles.
Practice techniques stemmed directly from S8kinnerian notions of
conditioning through the stimulus-response-reinforcement model
without the intervention of any intellectual analysis. The
Audiolingual/Visual Method is the product of a combination of
Structuralist Linguistic Theory, Contrastive #6nalysis of the
Mother Tongue and Foreign Language in question and Behaviourist
Fsychology. Contrastive Analysis is the systematic comparison of
two languages which throws up the similarities and differences
between the two, and for Lado (1976: preface) is capable of

predicting and describing:

".+. the patterns that will cause difticulty in learning, and those that

will not cause difficulty, by cosparing systematically the language and culture to be

learned with the native lanquage and culture of the student.® Lado (1974: Preface)
For Audiolinguists, the potential problem areas

for students were those where the two languages differed in




grammatical or phonological pattern. They also assumed that the
Mother Tongue would interfere in  the learning of the second
language, but that this interference could be predicted and
dealt with through the preparation and use of adeguate teaching
material (Richards & Rogers, 1986:46). In other words, previous

linguistic habits were considered a disadvantage:

* Interterence from the Mother Tongue, .., is possibly the greatest single handicap

in the acquisition of a Second Language.' Cazabon (1973: Int)

The Aural-0ral Approach emphasizes aural training
first, secondly pronunciation practice through repetition of
what was heard then reading and finally, and not always,
writing. The use of aural-oral material provided repeated and
extensive practice of both listening to and reproducing of
sounds. The method consists of presenting an oral model to the
student, on tape or in the teacher’'s voice, and carrying out a

series of pattern drills based on the model (Hubbard, et

alii.,1989:34). The backbone of learning methods in
Audiolingualism came from Behaviourist Psycholology, as
elaborated by R.F.Skinner. Behaviourism is antimentalist.

Learning is seen as the acgquisition of new habits. The process
occurs where there is a stimulus, a mechanical response and a
reinforcement; the stimulus being what is taught, the response
the student’'s reaction and the reinforcement the extrinsic
approval of the teacher or peers which serves to imprint the new
habit, in other words, the new piece of language. The principle
of error—prevention was strictly applied. Since positive
reinforcement (reward) was considered necessary for learning to

take place but only correct utterances could reasonably inspire




such approval, every possibility for the student to make a
mistake had to be guarded against, This concept bhas been
completely rejected in the Communicative Approach which believes
that students learn a great deal through their mistakes. In
addition, it is felt that accuracy should not always precede
communication otherwise the student can feel so pressurized by
the need for 180% accuracy that he may well find himself tongue-—
tied. The aim of such a tightly structured approach is to
minimize the possibility for making mistakes., Since students
were to be discouraged from taking any initiative which would
lead to mistakes, this is primarily a teacher—~dominated method
and, for that reason, students play a reactive role with little
control over what they say or room for their own way of studying
the lanquage.

The Audiolingual\Visual Method views language
learning as a  matter of repetition and imitation. It therefore
broke language down into a structural progression from less
difficult to more difficult. The student progressed carefully up
a structural ladder from the verb "to be" on the first day of
classes to the future conditional in his third year of study. In
the Audiolingual/Visual Method, language is viewed as a system
of structurally related elements that must be learned in blocks
which become more and more complex as the student progresses in
understanding the rules by which they are combined. Being a
structure—based approach to language learning, Audiclingualism
presents a linguistic syllabus arranged in an order of
presentation containing items of phonology, morphology and
syntax (Richards & Rogers. 1986:53).

While the Audiolingual Method was being developed

in the USA, the Audiovisual counterpart was being elaborated in

et



France in the fifties (Stern, 1983:446). This latter only varies
in  its emphasis on the presentation of a scenario for eliciting
utterances in a context. In this way, the visual image and
spoken utterance complement each other. At that time, the only
such image was a film strip. The technique of illustration as a
guide to meaning is still largely used in the Communicative
Approach but there is no restriction to film—strip as the only
illustrating medium.

As the Audiovisual Method stresses the social
nature of language, the visual presentation is intended to
simulate the social situation in which communication through
language takes place. Its aim is to teach language as meaningful
spoken communication. However, a very rigid teaching sequence is
imposed, of presentation, explication then exploitation.
Although the idea of simulating the social situation in which
communication takes place has been kept in the Communicative
Approach, the rigid teaching sequence has not. The teacher is
free to work with the new item in the way he considers most
appropriate. That is why the Communicative Approach cannot he
called a method because it does not follow a strict sequence of

procedures to teach a new point.

2,1.4. The Cognitive Theory

Al though the Audiolingual Method enjoyed
considerable success in the 196@s, in the 1970s, its theoretical
foundations in language and learning were attacked by the

American linguist Noam Chomsky who rejected the structuralist

PO —

S



wify

approach as well asm the behavioristic theory of language
learning. Chomsky's theory opposed the behavioristic assumption
that language was acquired through habit, saying that language
was not learned by repetition and imitation but through the use

of innate aspects of the mind (Stern, 1983:16%9). He affirmed

that learning implied the conscious understanding of grammar
which also involved innovation and formation of new sentences
and patterns according to rules found by abstract mental

processes.
Chomsky initiated a battle between the Cognitive
Code psycholinguists and the Behaviourist psycholinguists that
was to bhave far—-reaching effects on the strategies used by
language teachers in the classroom. The Theory of Cognitive
Code t.earning conceived language learning as a conscious
acquisition of a meaningful system (Harmer, 1987: 3Q). In
methods that have taken their inspiration from it the students
are encouraged to use their innate and creative abilities.
Thus, the behaviouristic view of learning in terms of
conditioning, shaping, reinforcement, habit formation and over-
learning was replaced by an emphasis on rule-divining and
learning. Practice had to be meaningful and creative. Drilling
for drilling’s sake and the repetition of meaningless utterances
was scorned. This theory gave birth to several methods, the
most well-known of which were Notionalism and Functionalism.
Functional-Notional contrasts with Structural or
Grammatical and represents a great trend in the 70's. It has
already been mentioned that Structuralism graded the items to be
presented according to their greater or lesser difficulty of
form, in other wards, their grammar. Functional—-Notional

Methods, on the other hand, arrange the items according to their
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social function or the notion. The function of regquesting
something, for instance, can be expressed in many ways, sBome
more grammatically complex than others, depending on where the
speaker is, who he is speaking to and what situation he is in.
The sentence Can I have that book, please? would come under the
functional label of REQUESTING, but the speaker can alsc choose
the sentence: Would vyou mind giving me that book? or yet still
I1'd be grateful if you could give me that book. The student
here should be aware of appropriacy, which means that be should
know that in certain circumstances, one form will be more
appropriate than another. The term notion is used to define
concepts of time, space, quantity,etc. For example, can, may,.
may  well, must can be used to convey different degrees of
uncertainty/certainty.

One of the reasons why Functioral course—-books
did not last long even though they were designed by linguists
and truly reflected how people actually use lanquage was that
they were not of what a learner on his way to language
competence was capable of. Students bhad problems because there
was no grading of difficulty. As in  the examples from the
previous paragraph shows, it was possible in a single lesson to
juxtapose extremely simple with extremely difficult forms, all
of which performed the same function of reguesting, all of which
the native-speaker has in his active repertoire. However, the
lack of progressive grammatical coherence made them inaccessible
to the learner except by role-learning. At the end of this
process, the learner was still unable to produce novel
utterances of his own. The Communicative Approach, revived the
concept of Functionalism but within a structural framework.

Funcionalism and Notionalism as methods, therefore, were short-
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lived and difficult to implement faithfully in the classroom.
However their ethos has been partially revived in the

Communicative Approach.

2.2. The Communicative Approach:
What it is and what it can offer

in terms of Language Teaching

2.2.1, Definition and Origins

"Comaunicative Language Teaching seans little more than an integration of grammatical

and functional teaching.* Cittlewond (1981:1),

Before any attempt to present a description of
what the Communicative Approach is, it seems necessary to
clarify the difference between a method and an approach. An
Approach is the philosophy of language teaching. It is the
theory that states the principles of how languages are learned.
A method, on the other hand, is where theory is put into
practice. It is a plan for the orderly presentation of
language. While the approach is axiomatic the method is
procedural. While in methods such as Audiolingualism there is a
clear and definite sequence of procedures for presenting and
practising language, in an approach such as the Communicative,
the strait-jacketing idea of a rigid method is abandoned. This
is, indeed, the first major departure that the Communicative

Approach makes from its predecessors.




The origins of the Communicative Approach date
from the changes that occurred in the 6@0°'zs, when British applied
linguists started gquestioning the theoretical assumptions
underlying the Situational ULanguage Teaching, which was the
approach used then. This approach was based on the belief that
language was learned by teaching structures in meaningful
situwation—-based activities. While British linguists were
beginning to reject the Situational Language Teaching Approach
in Europe a similar move was taking place in the United States

with Audiolingualism.

The British applied linguists who started
emphasizing the functional and communicative potential of
language, drew their inspiration from British fupctional

linguists such as Firth and Halliday, American sociolinguists

Hymes, Labov and Oumperz and philosophers such as John Austin
and Jobhn Searle. They changed the focus of language teaching
from the need for the mastery of structures to an emphasis on
communicative proficiency.

Another factor that influenced the appearance of
the Communicative Approach was the changing of educational
realities in Europe provoked by the the increasing
interdependence of European Countries. There was a greater need
for communication among those countries which formed the
European Common Market and for that reason, the Council of
Eurcpe sponsored and promoted international conferences on
language teaching in an effort to increase the developement of
alternative methods of language teaching, which was considered
a high priority. Obviously, the governments’ investment in this
area allowed a great deal more research to take place and

consequently the results came in a shorter time.




The work of linguists such as Candlin, Widdowson,
Wilson, Keith Johnson, Christopher Brumfit and others resulted
in principles that were called the Notional-Functional Approach,
also called Communicative Language Teaching or simply, the
Communicative Approach. The emphasis of the new approach was on
the learner’'s needs in order to communicate, that is, what
abilities a language learner needs to develop in order to be

able to understand and express himself.

2.2.2. Theoretical Assumptions and Objectives

The Communicative Approach is characterized by
having an eclectic basis, not only as far as theoretical
assumptions taken from other approaches and methods are
concerned, but also within its own theoricists, who offered
different contributions towards the development of the CA.

According to Richards and Rogers (1986:72),
little has been written about the Communicative view of a theory
of learning., but conclusions can be drawn from an analysis of
some of its basic principles: the communication principle,
the task principle and the meaningfulness principle. It can be
assumed that the basic Communicative assumption of what
promotes learning is engaging the learner in meaningful and
authentic language use.

Other recently developed theories that are
compatible with the Communicative Approach account for the
importance of linguistic, social, cognitive, and individual

variables in the process of language acquisition. Krashen '«
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theory of language learning and language acguisition also gives
support to Communicative principles. He defines language
acquisition as the unconscious development of the target
language system as a result of using the language for real
communication while language learning is seen as the conscious
representation of grammatical knowledge resulting from
instruction (Richards and Rogers, 1986:72). This theory
reinforces and provides a theoretical base for the
Communicative assumption that we learn language through using it
for communicative purposes.

Communicative Language Teaching also receives
theoretical support from Jobnson and Littlewood in their theory
of the skill-learning model (Richards and Rogers, 1986:72). This
theory affirms that communicative competence comes from
developing language skills in both a cognitive and
behaviouristic way. The cognitive aspect being the one which
involves the internalization of grammar rules and conventions
governing speech, and the behaviouristic aspect the one which
deals with the automation of these rules so that fluency can be
achieved. From this model then, comes an emphasis on practice as
a way of developing Communicative skills, in other words, it is
practice leading to performance, which is one of the
Communicative principles.

In the field of teaching theory, according to the
authors Richards and Raogers (1986:6&4), the Communicative

Approach aims to:

"(a) make communicative competence the goal of language teaching and (b] develop
procedures for the teaching of the four language skills that acknowledge the

interdependence of language and communication.”




The term communicative competence was uwsed by
the American sociolinguist, Hymes, who developed the theory of
language as communication. Hymes contrasted his view of
communicative competence with Chomsky’'s theory of competence.
While Chomsky advocated the idea that speakers possess abstract
abilities that allow them to produce correct sentences, Hymes
went much further and asserted that language is much more than
just the learning of accurate grammar in ideal and homogeneous
situations. He demands that language be incorporated into the
concept of communication and be practised in real 1life non-
homogenous situations, taking into account cultural factors too
(Richards and Rogers, 1986:49-7@).

In Hymes' view a person with communicative
competence is someone who has both the knowledge and ability to
use lanquage appropriately. Appropriacy is a communicative term
to describe the ability to know which language is appropriate in
a given situation, taking into account who is taking part in the
conversation, where this conversation is being held, what the
topic of the conversation is and what its purpose is, that is,
which function is being performed, be it inviting, apologising,
requesting and so on (Richard and Rogers, 1986:70).

Halliday elaborated the theory of the functions
of language which complements Hymes' work on communicative
competence. He classified basic functions performed by language,
as for example: getting things, expressing personal feelings and
meanings, uwsing language to communicate information, to learn
and to discover (Richard and Rogers, 1986:70-71). Halliday's
importance for the Communicative Approach can be seen in one

of the definitions given by its proponents which says that from
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the Communicative point of view, learning a second language is
Aacquiring  the linguistic means to perform different kinds of
functions.

One of the assumptions of the Communicative
Approach is that the language items dealt with must be presented
in illustrative, real-life communicative situaticons. This is
called contextualisation and it is the technique used to give
students a clear vision of which language to use in each
specific situation. That is, students should learn how to be
appropriate. Many of the activities are task-based. Emphasis is
placed on the use of authentic materials such as signs,
magazines, maps and graphs (Richards & Rogers, 1986:80), which
apart from providing information about the English culture and
society, allow students to apply the linguistic—communicative
compatence they are developing to real-life language tasks from
the target community. The Communicative Approach, as Littlewood
states, “"encourages us to go beyond structures and take account
of other aspects of communication. It can therefore help us to
match the content more closely with the actual communicative
uses that the learners will have to make of the foreign
language" (Littlewood,l990:77).

The Communicative Approach views the students as
active participants instead of receivers of what the teacher
decides to impose. They learn the language through using it.
They wuse it to solve problems they are interested in solving.
This is why 8o many of the activities are task-based. This does
not  mean, however, that the presentation of new language items,
their oral repetition through drilling and practice have been
abolished. Neither does it mean an end to grammar analysis. On

the contrary, these elements form the basis providing the
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students with the tools they will need to take part in
Communicative activities. At the preparatory stage in the
lesson, therefore, the Communicative Approach is similar to the
rule—~based teaching that preceded it. Adequate time is allocated
to accuracy-based intensive oral and written practice. It is

only after such practice that the CA diverges from other

methods.

Keith Johnson is another theoricist who has
offered contribuitions to the Communicative Approach. He
enphasizes what the Communicative Approach adds in terms of

theory and methodology to English teaching. As he sees it, an:

“.v.ability to manipulate the structure of the language correctly is only a part of
what is involved in learning a language. There is a 'sonethiag else’ that needs to be
learned, and this ‘something else” involves the ability to be appropriate, to know
the right thing te say at the right time. 'There are... rules of use without which

the rules of gramear would be useless.”  Johnson (1981:72)

Such an assertion stems from the fact that until
the develapment of the Communicative Approach, no method had
taken into account this factor of "appropriateness"., As a
result, this kept generating structurally and grammatically
competent students who were, usually, unable to perform a
communicative task fully.

Robert O'neill describes some of these
dimensions which must be developed by the learner in order
effectively communicate in the Target Language., He also defines

the utimate aim of Communicative Language Teaching, which is

to:x
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*...help the learner to do with the language. Can he state something and make it
clear that it is only an opinion open to argument? Can she use the language to make
hin expand upop the argqument and give reasons? Can they both use the lamguage
effectively to disagree, and to suggest a meal or a drink afterwards? Can they, after
deciding where te go, stop a passer-by, ask for instructions about how to  get

there, and understand the reply? Can they understand the menu when they get there or
ask the waiter to explain what they do not understand? And can they after being
overcharged write an appropriate letter of complaint to the head of office of the

organization of which the restaurant is a part?"  0'neill (1984:25)

If we examine this quotation more closely, we
find that many abilities are involved in the final performance
act. OFf course the speakers have to know the structure, grammar,
pronunciation and intonation of the sentences they produce, and
perhaps to a lesser extent, those which they receive, otherwise
communication may break down. But they also need an awareness of
the situation they are in, and the meaning of the language
within that situation.

What can perfectly easily occur and, in fact,
often does, is that despite extensive training in the four
skills the vast majority of students fail +to use them in
accordance with a specific situation. This happens simply
because they do not have the understanding of which language to
us2 in which situation. Such a gap in knowledge can only hinder
the foreign student when attempting to use his English fluently
and with confidence. When he is in a given communicative
situation he has many choices and he has to know which is
appropriate to that specific situation. As with most human
beings faced with doubt about which way to take, the tendency of

that student will be to get stuck or to vacillate. Indeed, it is
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our  belieft that lack of confidence is one of the greatest
harriers to fluency.

it is therefore necessary to deal with the
question of how confidence is acguired. As has already been
stated, to perform communicative tasks a student needs to
practise in communicative situations, but to practise something,
he needs to have been put in a learning situation. One can not
practise what one does not know. For that reason, grammar
analysis and drilling must be the basis for bullding up
Communicative competence. These basic activities are called pre-
comnmunicative activities . Nicolas Hawkes helps to clarify this

position when he says:

*A  communicative course may provide for formal presentation and practise of
structural and lexical items before they are incorporated into the dialogue ... There
should be no dopes about this, and no cry that ‘structural patterns are now out'.
Learning a language is not only a matter of learming to comeunicate in that

language,” Hawkes (1986:36).

One cannot talk about the Communicative Approach
without touching on the issue of the four skills. This matter
will be dealt with more comprehensively in Chapter III . For the
time being, a brief explanation of how these skills are viewed
by the Communcative Approach will be givern.

The Communicative Approach divides +the four
skills into two groups, the receptive and the productive. The
receptive skills are listening and reading and they are
classified in this way because, although the listener and reader
have to take an active part in decoding the message, they are

not required to create any language. The productive skills are




aspeaking and writing. In order to be capable of using these
skillg the students will have to develop more abilities than
just the ones the receptive skills require. Students have to be
aware of the grammatical structure of the language and of the
meaning of the words but they should also learn in which
functions, that is, for what purpose that specific piece of
language is used and in which social situations certain
expressions are appropriate or not. Perhaps the most important
aspect of the CA's treatment of the skills is that it takes into
account how, and why, we use the skills in real-life: we listen
or read because we are interested in the text, and because we
have a purpose for listening or reading. Likewise when producing
language, spoken or written, we always have a reason for doing
so. It ig this factor which is fundamental to the CA’'s treatment
ot wkille in the classroom,

‘Another innovation of the Communicative Approach
that shouid be pointed out is the fact that it takes into
account different kinds of students. Teachers are asked to make
& pre—-analysis of who their students are, what their interests
and expectations are, what kind of syllabus will suit them best
and how the selected language will be taught. 1t means that even
before the course starts the teacher has to be able to detect
through questionnaires, conversations and observations, the
reasons his students have for studying English, so that he can
select materials and techniques which will be motivating and
effective for that specific group, o©of a specific age, with
specific interests. In doing so, successful learning, the
primary goal, seems much more likely to be achieved.

Based on the needs of the students the teacher

will give emphasis to certain areas and not to others. This way

Py,




o f thinking is another contripution of the Communicative
Approach in terms of language teaching, since the students are
seen as individuals with individual necessities. They are not
expected to have full command of the four skills and lanquage
varieties. In this respect, the teacher’'s expectations of the
students are realistic. They are expected, however, to be able
to communicate efficiently what they want to. For this purpose,
they have to learn about grammar, situation and context,
pronunciation, accent and skills, up to the point where they can
understand and make themselves understood. It could be said that
when students are given an unrealistic goal, beyond their
capabilities, they tend to feel unintelligent or even guilty or
embarrassed about not being able to do what is expected of them.
80 they become de-motivated and either give up or under-achieve.

As Jeremy Harmer (1983124) mays.

*We are not teaching our students to be model Englismen or Aeericans, etc, but to use

the tool of the English lanquage to communicate".

Littlewood (1998:1X) refers +to the learners who

need to acquire a general communicative ability as:

"People who want to prepare theeselves, in a general way, to be able to comsunicate
socially on straight forward everyday nmatters with people from other countries who
cose their way, and to be able to get around and lead a reasonably normal life when

they visit another country.®

Morrow (1981: 60-65) refers to some of the most
important principles of the Communicative Appreoach. The first

principle is that the student should be aware of the process in
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which he is involved. It is not just a matter of repetition or
memorization of dialogues or vocabulary. The aim of each lesson
should be to enable the student to do something. In order to
achieve this, he should perform operations such as understanding
and following determined instructions, asking for directions in
a given situation and so on. It is crucial that students be
aware of what they are learning, why they are learning it and in
which situations they will be able to use it.

Closely related to this principle is that which
states that the student will 1learn something by doing it. This
means that the Communicative Approach is a student-centered
methad in that students are encouraged to be much more
responsible for their own learning. The teacher will
concentrate not only on teaching but also on helping, monitoring
and participating in communicative activities.

‘The third principle would be the principle that
process is as important as form. A person cannot build up the
ability to communicate effectively in a foreign language if he
does not have command of the forms, the structure that he will
need to create the sentences he will use to express his ideas.
But the ability to handle structures either at a grammatical,
lexical or phonetic level in isolation does not imply ability to
communicate. What is necessary is the abhility to work within
the context as a whole. Students learn the form in order to use
it, and through using it in real situations. Thie means that
among the many forms the student has at his disposal he has to
choose the appropriate ones in a determined situation. Forms
have different functions. The speaker’'s intention when saying
something may be to invite, to greet, to complain or to

apologise but he may be reacting to what someone else has said
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before., This interaction octcurs under the great time pressure
that the language act inveolves. The Communicative Approach aims
to develop strategies and tactics for language use by
promoting activities which will give students practice in using
language for real purposes., The student will learn to be
communicative by striving to communicate.

In striving to communicate his intentions, the
student will probably make mistakes, and here is the fourth
principle of the Communicative Approach which is that mistakes
are not always a mistake. The teacher has tc have a clear view
of the situation in which the student is using the language as
well as a systematic basis on which tp assess mistakes. For
example, if a student is trying to express something he is not
guite sure of and which has not vet been taught, the teacher
will have to be careful about correcting mistakes at that level
for this is dn important way of ’learning to use a foreign
language. The student is trying to put his ideas across with
whatever sources he has at his disposal. If the teacher
criticizes or fails to encourage him by demanding total fluency
or accuracy, this may destroy the student’'s confidence in his
ability +to use the language. It is true that communication
involves using accurate forms in appropriate ways otherwise the
receiver may not understand the message. What is advocated by
the Communicative Approach is that the student can learn these
forms in different ways but it is crucial that the practice be
meaningful, tHat conditions be provided faor their use in real
life situations, and that a student be judged ultimately on how

well he uses his own resources to communicate.
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2.2.%. Teaching Technigues and Materials

From a Communicative point of view, teaching
technigues are procedures used to develop Communicative
ability. For Littlewood (198B1:2-5), communicative ability is the
student’s capacity to understand and express functional
meanings and to understand and express social - meanings.
According to  the game author, understanding and expressing
functional meanings involves the efficient use of skills such
as:

*- the ability to understand linguistic  structurs and votabulary;

~ knowiedge of the potential communicative functions of linguistic forms;

- the ability to relate the linguistic forms o appropriate non-linguistic

knowledge, in order to interpret the specific functional meaning intended by the

“ speaker,”

The ability to express functional meanings is
developed by providing students with activities that expose
them to situations where they communicate using appropriate
language. These activities range from identifying pictures,
discovering sequences, locations or differences, following
directions, to reconstructing story-sequences and others.

Understanding and expressing social meanings
involves the learner’'s capacity to interpret the social
situation in which communication is taking place. This skill
requires the ability to choose socially appropriate language,
taking into account, for example, the degree of formality of the
situation. Exercises of this kind should ask students to

simulate social roles and express themselves appropriately

T —




taking into account the social conventions that govern the
different kinds of snclal relationships. The most uwuseful
techniques for developing this ability are situationalised
dialogues, role-playing, debates and discussion sessions and the
teaching situation itself through the language used for class
management as well as facilitating language and language used as
the teaching and learning medium,

There are many different kinds of exercises to
develop communicative ability and a teacher can design an
unlimited npumber according to his students necessities but all
communicative exercises contain one or some of the following
aspects: information—sharing, negotiation of meaning.,
interaction and completion of tasks. Communicative material used
in classroom is either text—based, task—based or rezlia. Text-
based materials are written texts around which activities are
developed while task—based materials are given in the form of
games, role-plays, simulations, pair-work or any other kind of
exercise that requires the performance of a task. Authentic or
real—life materials such as magazines, newspapers, maps, graphs,
instruction letters, recipes, menus and so on, are used whenever
possible.

In order to assure that the principles of the CA
are effectively carried over into the classroom new techniques
and activities had to be designed. A brief description of the
most important of these technigues will now be given along with
a discussion of which principle they exemplify. Information gap
is a techniquel based on the principle that someone interacts
with someone else in order to get information that he does not
have. For this reason many different exercises are designed in a

way that Student I bhas dinformation which is witheld from
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Student II. In this way, a basis for genuine communication in
class is created because the atudents will be telling or
asking each other things they do not already know.

Role-playing is a technique in which the
participants pretend they are one of the characters in a
situation. Exercises based on this technique provide the
students with the opportunity to use language appropriately
according to the social role of the person they are the role of.
Performing tasks is another of the most used technigques in the
Communicative Approach and it is based on the principle that we
learn by doing. In this technique the students are told to do
something out of what they have been given, so that the activity
is over when the students have managed to fulfil the task and do
what was asked. Techniques such as problem solving, discussions
and daebates are more complex because they involve the use of all
the students’- ability to express themselves, in trying to find
solutions to problems and influence other people through

suitable arguments.




Chapter THREE — DEVELOFING THE

FOUR SKILLS COMMUNICATIVELY

Az was mentioned in Chapter II, Audiolingualism
contributed to language teaching by creating the concept of the
division of language into four skills: listening, speaking,
reading and writing. However,because its assumptions are based
on the Behaviouristic Theory, that method deals with the
development of the skills in an unequally giving preponderance
to speaking and listening. The Communicative Approach, on the
other hand, regards the four skills as co-related and linked in
such a way that one cannot be used without the other. If we
take the listening skill, for example, one cannot 1listen to
something if someone else has not said it first. So, listening
can be seen as being based on speaking. On the other hand,
however, if someone says something it is because he wants to be
heard.

The same co-relation is true of writing and
reading, not to mention all the occasions involving different
relations between the skills, sometimes involving the four at

once, as, for example, when a secretary is listening to a
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candidate for a vacancy and is at the same time filling in an
application form that she will later give to her boss. The boss
will then read this, prior to a discussion of the candidate’'s
suitability. This one activity involves listening, reading,
writing and speaking. By treating the four skills as co-related
the Communicative Approvach purports to deal with language
within the classroom in a way which is as close as possible to
its normal use in every—day life and has developed specific
teaching strategies for each.

Given these considerations, a general overview of
what each skill dinvolves will be given, as well as the
implications for the classroom . It should be remarked, however,
that the description of the skills, as well as suggestions on
ways of developing -them, will be based on a Communicative view
of language teaching. Buch & view is based on the principle that
the four skills should be developed within the classroom with
the ultimate aim of enabling students to transfer these skills
to situations outside the classroom and cope with real-life

communication.

Listening is the first skill to be used by a new
student when he starts an English course. It is not difficult
to back up this argument if one thinks of a teacher’'s first
entry into a classrcom sayings "Good morning, my name is
Monica". The teacher would probably go on to ask students to

repeat "Bood morning" and later the structure "My_name’'s...".
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For this reason the listening skill is highly exuploited in
communicative teaching from the first moment of contact with the
new language.

Even though, as mentioned before, it is difficult
to isolate one skill from the other they can occur in isolation,
as when someone is listening to the radio Qr watching
television. The skills can also be artificially separated for
the sake of teaching. Geddes (1991:78) expresses the same idea

when she says:

"It is of course sonewhat wmisleading to suggest that, when discussing spoken
compunication, we can iselste listening from other language skills. There are times
when the only  language skill we use is listening... But more often than not, other

language - skills  wilt be involved in the coamunication.®

‘One student may find it necessary merely to
listen to a speech, another may want to make notes to study the
subject later, another may even listen to a certain lecture to
tell a group of classmates about it later. The additiomal skills
required will depend on the student’'s purpose.

What is interesting to note is that in the
process of listening we normally select, from the stream of
sounds, that which we require to fulfil our purpose. It is a
well known fact that, let us say, in a party, we are not
listening to anything special, but if someone mentions ocur name
we start paying attention to what is being said in that specific
conversation because our interest has been aroused. This fact
has to be taken into account when the teacher is preparing
activities for the classroom. If the student is not interested

in what he is hearing bhe will just ‘switch off’ and cease to




listen. Consequently . an  effective teacher, having aroused
stidents”’ veneral interesti, must provide his students wilth A
FERASON forr listening. by pre-setting a task. By setting such
tasts the loacher creates a need to listen, and consequently
arocnses interest in the teuxt.

The teacher must expose students to a wide
variety of listening materials. accompanied by realistic and
appropriately graded tasks. In this way, students will develop
their skill by means of a gradual progression, thereby reducing
the likelihoad of hecoming pessimistic about their own
capabilities.

Another feature of listening that makes it
difficult to master is that the hearer cannot control the kind
of language that is used although he can ask for clarification
or repetion. It is therefore important to be able to extract
meaning as efficiently as possible. A communicative way of
dealing with this problem is to provide students with the most
varied range of listening material. They will have ta learn bow
to understand language in  situations with a 1lot of sound
interference, for example, a conversation beld at a disco, to
interpret  besitation and certain patterns of intonation which
show different feelings. Students should also be given the
opportunity to learn how to understand people with different
accents and not necessarily exclusively those from English-
speaking countries. Communicative coursebooks normally include
listeninag texts of foreigners speaking English because, as it is
& language used for international communication, people from all
rountries will bhe using it as a means of communication. Hubbard,
{Hubhhard, et alii.l?892:80) see this kind of difficulty faced by

English learner in the same way:
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"Often  studests arriving in England find the listening s¥1ll  the nost
difficult,...many teachers seem to assume  that it's quite easy... the learmer
should be ewposed, quite early on, to as wmany different types of listening

as posstble.”

Communicative theoricists affirm that although
listening is known as & receptive or passive skill its nature is
active because the listener has to be an active participant, he
has to "bhe there" and pay attention to what is being said,
otherwise he will not be able to understand the message. In
other words, he will not use his listening skill.
Methodologically speaking, the students should, for this reason,

be encouraged to engage in  an active process of listening for

merning. There is no doubt that listening 1is & wkill which
demands participation in the sense that the listener has to deal
with the message received., anticipating what the speaker is
going to say, checking and readjusting his predictions,
selecting and rejecting information.

One way a teacher can encourage this is to
provide students with a purpose for listening. Pecause of the
task the teacher has given them, they will devote themselves to
understanding those parts which sound more important for the
fulfilment of the task assigned. The task may range from
listening for specific information, where the understanding of
details will be required, or listening for the general gist,
where only a general idea of stretches of the passage will be
sought. In order to develop this ability the teacher can utilize

techniques such as performing phbysical tasks, drawing and
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constructing, sequencing, identification and gelection,
transferring or refarmulating and evaluating information,

The skill of listening can be divided into what
Jeremy Harmer speaks of as "specialist skills” and other authors
call ‘"sub-skills". Whichever way, these sub-skills are, in fact,
a subdivision of the main skill which, bere, is listening.
Briefly speaking, when someone listens to a text he brings into
play a set of sub-skills such as that of predicting; extracting
specific information; getting the general picture or gist;
inferring opinion and attitude; deducing meaning from context,
and, finmally, recognising function and discourse markers.

In previous methods, it was generally believed
that students only had to understand the grammatical system of a
language plus be capable of sound discrimination in order to
understand the language in its spoken form. The Communicative
Aprroach, on the other hand, says that, in order to understand a
spoken message students need much more. Students have to be
able to recognise the function of the utterance. An awareness of
the social meaning of a form must also be taught since it is
important that students learn what kind of language is
appropriate in certain situations. There are various technigques
to achieve this objective such as matching conversations with
situations given in pictures or asking students to find out, by
interpreting the language used, what the status of the speaker
was, what mood the speaker was in and what the situation was.

The use of authentic listening material is one of
the major characteristics of the Communicative Approach. Non-
communicative teachers argue’ that 1listening to authentic
language is far too a difficult task, especially for

beginners. The Communicative Approach deals with this difficulty
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however, by grading the task and not the language. In other
words, the more difficult the text, the easier the task. For
example, the teacher can give a listening passage of some
television programme and ask students to identify the type of
programme, or to listen to a conversation and discover the names
of the participants, or even more simply, decide how many
speakers are involved in the conversation. As the task has been
graded to the students’ ability they will benefit from a feeling
of accomplishment, in being able to listen to ‘real English’ and
successfully complete a task. Consegquently, their motivation
will increase, as there is no better motivating factor than
success. The feeling of success is even qgreater since the
students kpow that the text dealt with was not an adaptation for
students but people speaking normally in an every-day situation.

The following quotation illustrates perfectly what has been

saids
"Authentic nmaterials are also important as a wsotivation device, Students
get real satisfaction from having nade some sense out of real-life lanquage at the
early stages,” (Hubbard, et. alii., 1989:89).

They go on to discuss what teachers can do to increase

motivation through the successful accomplishment of tasks at

their level of capacity:

11 teachers can shew students how easy it is to understand something from authentic
material rather than how difficult it is to understand everything then students are

sore likely to mant to understand more.” (Hubbard, et. alii,, 1989:90).




I.2. Speaking

It is quite common to hear students say that
listening and, principally, speaking are the most difficult of
the four skills. This feeling is justifiable because when two
people are talking, both of them are involved in an interaction
that occurs at high speed. The hearer has to be able to
interpret what is said without being able to predict exactly
what he is going to hear, either in terms of form or meaning. He
has to reply with whatever language he has at his disposal,
taking into account what has just been said, and formulate the
reply in such a way that it achieves his own purpose. In short,
this difficulty stems from the fact that, in spoken
communication we have to rapidly process the incoming message
and instantaneocusly formulate our response.

Methods based on the Structural Approach believe
that sufficient oral practice of the structures will result in
fluency. These methods are mostly concerned with the production
of grammatically accurate sentences in isolation from each
other. The Communicative Approach acknowledges the importance of
learning grammar rules in order to achieve a systematic
understanding of the possible combinations in the language. On
the other hand, however, it guestions the effectiveness of the
structural approach in leading students to use the language
fluently and communicatively, since it does not provide students
with the necessary awareness of function and appropriacy.

This communicative belief has led to change of

emphasis within the learning process, and consequently a change




in the role of the teacher in the classroom. Scott (19846:172)

describes it thus:

" The role aof the teacher changes, too. Instead of being the person who provides
prompts that trigger utterances of a certain atructure from the students, the teacher

now sets up the conditions for comsunication to take place.”

The communicative criteria for judging sSUCCesSs
are also different from those employed by other approvaches. The
communicative student is not required to produce grammatically
actcurate sentences from the beginning, but, rather to be able to
express his needs even if he does so with a poor command of
syntax. Consequently more prominence is given to the rules for
use and not to grammatical accuracy. However, a fine balance
between acecuracy and fluency must always be maintained,

"The question, now is how the Communicative
Approach develops the students’ ability to use language. In
order to promote and increase this communicative ability the
Communicative Approach draws heavily on techniques based on the
real-life communication gap. That is, where one speaker
collaborates with another to produce a composite of the two
speakers’ information. Contextualisation, drilling, the reading
of authentic material and some other techniques have been taken
from previous approaches and methods, but they are not used in
the same way as they originally were. Contextualisation, for
example, was taken from the Audiolingual Method and is used in
order to clarify meaning. It varies in that the context is not
given but is built up by a process of eliciting and moulding of
information from the students. In this way, they draw on

previous—known language to talk around and arouse interest in
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the target language for that day. In addition, the context will
be conceptually clear so that analysis of form and meaning will
be facilitated. The teacher will offer a clear auditory model of
the new form and isolate those elements which make its
pronnunciation more fifficult. In addition, the students will be
made aware of what function the language they are learning
performs,

In communicative methodology the contextualised
presentation of new language is immediately followed by
accuracy—based practice activities. The students study the
language form, drill the new item, are prompted to give answers
or make use of any other technique to learn to manipulate the
language. At this stage, the focus will shift from teacher to
student to student to student and the teacher will monitor
productioen. As socon as they are considered competent, that is,
able to make themselves understood, they then proceed to a less-—
controlled practice stage which consists of interacting within a
communicatively based activity, such as role-plays, games,
information gap exercises, guestionnaires and so on.

Once again then, when talking about communicative
activitieg, it ie clear that they should be preceded by "pre-
communicative" activities. The pre-communicative activities
will prepare students, by giving them the structural and
functional knowledge of the items so that they will be able to
use them in communication. During this stage, the student may
well be engaging in less realigtic but necessary language
repetition aqtivities. Littlewood (1992:8), says that pre-

communicative activities:
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"...2in to equip the learmer with some of the skills required for

coemunication without actually requiring him to perfors communicative acts.”

He then goes on to discuss the different criterion for success

in pre-communcative activities:

"The criterion for success is therefore not so such whether he has managed to convey
an intended meaning, but rather whether he has produced an acceptable piece of

language."

In pre—communicative activities students are
concentrating on the production of acceptable language, that
is, accurate language. They do this by practising drills,
question—-and—-answer - and a whole range of other similar
exercises aimed at engaging in producing immediate responses,
thereby impréoving, fluent ACCLIrACY . In an audiolingual
classroom, the lesson would end there, without having put the
student into a situation where communication was necessary.
However, in the communicative classroom, the structures and
vacabulary that are dealt with in the pre~communicative
activities will then be used in communicative activities which
will enlarge the scope of the use of the language by adding the
components of functional and social meaning. In  addition, the
student will have a personal reason for engaging in the speech
act. It could, therefore be said that pre—~communicative
activities provide an answer to the question of how to bridge
the gap between linguistic and structural competence and
communicative competence.

The Communicative Approach considers the

elements of "information gap®, "choice" and "feedback" an
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important part of communication. A successful performance is
determined by much more than grammatical accuracy. In an
information gap exercise one student will never know what the
other is going to say, both students will be determining all the
time the outcome of the conversation. One will have to take
into account his partner’'s answer. In his reply and contribution
to the feedback, he chooses what to say, how much to say, to
continue or to discontinue. The feedback will come in the
resulting product or action to be taken as a result of that
product. Using techniques which exploit these features will
present learners with the opportunity to practise speaking under
conditions that are as close as possible to those of normal
communication. What the Communicative Approach adds in terms of
helping students to acquire the ability to use the language is

well defined by Scott (1984177 )1

“.o. it is only by wusing the lamguage under the conditions which a communicative
approach tries to create and in the way this approach advocates that one can develop,
as a learner, one's ability to use language outside the institution where it is beingl

earnt.”

The final part of this Chapter offers a brief
overview of how the speaking skill can be developed, from the
presentation of new language to freer practice, within the
communicative classroom. First, the teaching of new items
follows a progression that starts with contextualised
presentation of new language, followed by structural practice,
which aims to develop students'. ability to manipulate the form
through controlled exercises such as drills. The next phase

relates the structure to communicative functions in that it

B . .
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uses the structure 4in a situational context., This provides
students with the opportunity to use the structure in a
realistic way in situations that they might encounter in every—
day life. The next phase is the relating of language to social
context ie, the use of language as a vehicle for social
interaction. In this phase the students work independently from
the teacher. They interact with each other in an exchange, the
exact outcome of which can not be totally predicted. This kind
of exercise allows students to develop the ability to
participate in meaningful and more independent forms of
interactian. This procedure allows students to overcome the
difficulty in speaking that was mentioned in the beginning of
this section. For this to happen, the teacher must plan the
activity carefully.outside the classroom. Having stablished that
the students know what they are doing and have the language with
which to do it, the teacher withdraws from the central position
in the room and "takes a back-seat". The students engage in the
speech—act during which time the teacher takes notes to monitor
what is happening. The feedback at the end of the activity will
either take the form of considerations for subsequent actions
such as the writing of a letter, or more language input or
analysis based on mistakes that have been detected by the
teacher during the activity. Either way, the three elements
typical of the speech act, that is, information gap, choice and

feedbck will have been present.
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let us first consider the question of why people
read. Among the many possible answers it could be said that we
read to obtain information which is presented in written form.
White (1984:87) savys that the information we look for is of
various different types: "cognitive (or intellectual),
referential (or factual), or affective (or emotional). He says
that we read referential material to cbtain information, for
example, on how to operate a piece of equipment. We read
material of a more intellectual or literary content in order to
manipulate ideas that influence others, make proposals and so
on. Fipally, according to the same author, we also read for
emotional gratification, for pleasure or self-improvement.

From a communicative point of view, our reasons
for reading aré essentially practical. We read in order to
enable ourselves to do something else. Thus, the content of the
message is more important than the form, and parts of the
message can be dispensed with if they do not provide the
information sought. In addition, the style of the passage will
be of minor or no importance to the reader. Again, then, we
come to the issue of using skills for a purpcose. Reading is
ctlassified as one of the "receptive skills" because the reader
does not produce or create the sentences, instead, he decodes
the meaning of messages created by the writer. The reader
normally controls the reading speed, which makes reading
easier to understand than speaking since in the latter the
listener depends on the speaker's speed. According to the

reader’s purpose he will use different reading strategies and,




if he is a good reader. he will be able to switch between them,
according to his purpose at any moment. In either case, the
reader will be motivated and oriented by a predetermined purpose
in extracting information from the text in bhand.

The Communicative Approach divides reading into
the follawing types : "Scanning”, used to locate a known item or
extract specific information "Skimming", used when the reader
wants to gain a general idea of the text, or, as it is very
often called nowadays, the gist of the text. The Communicative
Approach views reading within the context of the communicative
use of the language, as a part of the process of communication
and not as reading for its own sake, as it was previously
treated by other methods.

Another sub-skill found in the efficient reader
and limtener is the ability to predict., The main function of
contextualisation, a technique also used and mentioned in the
previous section speaking, is to arouse the students’ interest
in what they are going to read and to encourage them to predict
the content. When they read, part of the confirmation of
understanding will be the process of checking their predictions
offf against the information in +the text. They camn confirm,
change or reject their predictions as they receive more
information from the text, and even proceed to elaborate
modified predictions on that basis. The technique of "reading to
confirm expectations" involves the reader in a more active
praocess since after becoming interested in the subject-matter of
the text he feels the necessity to confirm his expectations and
wants to read on and find the information he requires. The
teacher may start talking about the subject-matter and ask

questions about it. The following introductory gquestions are




always useful: "What do vou krnow about this subject?", "Which
things aren’'t vou sure of?", "What would you like to know about
this subject?" After the students have finished reading the text
the teacher can check if the text confirmed what they knew or
not.

It is a  basic &ommunicative tenet that the
student should be given a reason to read, since reading to check
predictions or extract information not only imitates real life,
but is also an important motivational factor. While reading,
the student will use the different sub—skills mentioned above,
scanning and skimming, depending on his aim, and rejecting the
information that is considered irrelevant. One of the ways of
providing students with practice in this is to give them task-
based exercises. In exercises of this kind students are asked to
read in order to fultil a task. It is the teacher’'s
responsibility to select appropriate material and design
appropriate +tasks, which will give students a reason to read, as
well as providing them with the opportunity to use one of the
sub-skills. For example, the teacher can give students a series
of advertisements about places for holidays and ask them to scan
the texts to identify those places which are within a suitable
price-range. The teacher could provide a situation for
practising skimming by asking the students to read through the
page and choose the place which attracted them most, based on
the impression that they got while reading the ads.

Most of the time the reader is not aware of the
implicit dialogue that occurs between the writer and the reader.
S0, it could be said that reading is a silent dialogue in which
the writer tries to show, demonstrate, prove, inform or convince

the reader of something. The communicative reader, in turn, is




no  longer just a passive receiver of the writer’'s message, since
he is now required to actively participate in the interaction by
asking questions which the writer may or may not answer, or by
decoding the written symbols into a meaningful message. This
dialogue is facilitated by the reader’s ability to predict what
will come next. The efficient reader krnows that some
combinations of items are more 1likely to occur in a certain
utterance due to his knowledge of syntax and appropriacy.
Another factor that will help the reader understand a text
better is a minimal knowledge of the topic being dealt with. The
teacher should always ensure that this minimal knowledge exists
before embarking on the text. Indeed, the interest—arousal stage
can also be used to ensure this and provide the 'input when
necessary. Meaning is therefore extracted through the effecient
harndling of lexical, syntactic and rethorical aspects of a text,
"Effective reading material should require the
students to think about what they are reading, to find answers
to questions posed by the teacher, thus fulfilling a
previously set task. This will encourage them to be active
participants in the reading process and more engaged in the
writer-reader relationship. White (19B6:92) states that there

is a:

* ... now widely held view that both reading and listening involve a much greater

active contribution by the receiver than was traditionally accepted.®

It is for this reason that task-based activities play such an
important role in the Communicative Approach. They give students
a reason for reading by requiring them to perform a task that

goes beyond the simple reading of a text. By using the




information they have read to perform a task, the students are
using  the language, not just studying it. This is one of the
pillars of the communicative view of how language is acquired.

The question of source for materials to practise
the skills makes another departure from previous methods,., and
harps back unawares to the period of Grammar Translation when
authentic texts were used though of a different type and
certainly for a different purpose. Far from literary and
stylistic, per se, communicative authentic materials are drawn
from what is said and written in the day—-to-day world. Jeremy
Harmer (1983:35) distinguishes between "finely" and "roughly-—
tuned input”, the former being language that is precisely at the
developmental level the student has reached and thus the target
language that is to be presented and practised. "Roughly-tuned
input", on the other hand, iz a 1little further bevond the
student’s productive capacity but yet within his comprehension
range. It is believed that by expossing students to input of
this type during skills work, not only will their receptive
capacity increase but also their productive in some cases.
Indeed, experience has shown that there are students who can
read and understand English. They are as vet unable to speak.
They can process information which is above their productive
level. This illustrates the nature of receptive skills
themselves, that is, the receiver is involved in trying to
understand the message while not being required to produce any
language.

In dealing with reading, teachers should bear in
mind that another important factor to consider when selecting
texts is the difference between authentic and non-authentic

material. Authentic texts are those which are not designed for

e




teaching purposes, and include items such as newspaper articles,
instructions on how to operate machinery; a letter of complaint
to a company and many others that are used in everyday life.
Non—authentic texts are specially designed for language students
often with the aim of illustrating or practising a particular
language point. This means that language is graded and aimed at
providing the student with maximum practice of a specific
larnguage item. This practice of specific language will
eventually prepare students to deal with authentic texts where
no language grading is in evidence, and where students will
have to use all their ability to comprehend a demanding text. It
is true that non—authentic texts can also achieve this, since,
despite the language—grading, such texts, if exploited well, can
still be motivating and develop not only the students’ language
but also their ability to read effectively in Englisbh.

Az far as classroom procedures themselves are
concerned, a communicative way af dealing with reading is
similar to the approach adopted in relation to listening. In
other words, teachers create expectation and arcuse student
interest in the subject—matter through a pre~reading scene-
setting activity which will also encourage students to start
speculating about the content of the text. In order to narrow
students’ focus and also provide them with a reason for
reading, the teacher should set & task. This task could be of
various types, since in real life we read for a variety of
reasons, such as confirming expectation, extracting specific
information, or for general or detailed comprehension. Since, in
real life, purpose precedes action, such a task should always be
agreed on and set prior to the actual act of reading. Ideally

the students should be exposed to as many different text types




and tasks as possible, in  order to prepare them for reading

onutside the classroom,.

3.4, - Writing

UOne of the theoricists to contribute to the
fundamental concepts of the Communicative Approach, Johnson

(1784:92), smays that

"A central charackeriztic of Cosmunfcative larguege Tearhirg iz that it focuses

gttzntion on the ability 5 vpderstsnd and convey infarpatiss content.®

Decause of this shift of focus, communicative
students will not be asked to comment specifically on points of
grammatical structure, lexis, or style for their own sake. On
the contrary, they will be asked, for example, to extract
information, to recognize functions, perceive meaning and take
subsequent action. Communicative writing follows this same line
of thought, The consequent difference in determining success ar
failure in language learning, leads Communicative teachers to
assess a piece of writing on the basis of how well the student
was able to convey his message.

After controlled, guided practice in writing,
an  important factor in the developing of the skill is that
students be provided with realistic situations through which to
demonstrate their communicative competence. In achieving this,
the information gap technique reveals itself to be of remarkable

effectiveness. Student one is given instructions to write




something that is unknown to student two and vice-versa. They
then exchange letters and check if the message was clearly
conveyed, that is, if they were able to understand what was
written. BSuch transfer of information allows students to
practise writing in a meaningful way since this technique
imitates what people normally do in their every-day life: they
receive information in one form and transfer it into another.
For example, the teacher may give a listening passage in which
the students will hear one person asking questions about a
flight in an airport. The students will then complete a chart
with the answers given by the check-in clerk. Such information
gap and information transfer techniques are attempts +to
provide students with an oppertunity to use their English in as
realistic a context as possible within the constraints of the
language classrcom.

‘Harmer (1983:132) discusses ways of promoting
written communication in the classroom through exercises like
the following: relaying instructions, exchanging letters,
games, fluency writing, story constructions and writing reports
and advertisements. Relaying instructions are exercises in
which student 1 has information for the performance of a task,
which he must clearly convey to student 2 in order that the task
be tompleted. In exercises of the letter—-exchange type the
students write each other letters based on simulation and role-
play. Writing games can be of various styles, such as the
writing of descriptions of people or places to be guessed by
another student. Fluency writing exercises, as the name
indicates, are exercises used for dimproving the students’
ability to write as much as they can about a given theme within

a determined period of time without too wmuch ceoncern for




accuracy. This theme may be provided by a series of pictures
tepicting a story or a single picture of a situation; The same
applies in exercises of the story construction type,the only
difference being that in this case the class should be divided
into groups, each of which receives some of the pictures to
write about. After finishing their sentences the students
regroup, so that all previous groups are represented. They then
produce a complete story by arganizing and possibly re-working
the individually-produced sections inte a coherent text.
Exercises suth as writing reports and advertisements can be
successfully used in project work. Groups of students can be
asked to prepare a tourist brochure, organize an international
event, make up gquestionnaires to get information about different
topics or even prepare a radio or television interview. All of
these can then be used in class as the basis for further
listening and speaking practice.

According to Hubbard (Hubbard, et alii, 19B3:62):

"0f the four skills, writing is the skiil sost frequently neglected, A 1ot of modern
ELT 'methods’  under the influence of the audio-lingual method stress the importance

of speech, with writing coming a very poor second.”

It is a mistake to consider that if students know
how to say something they will consequently be able to write it.
Writing is a skill that, like any other, necessitates practice.
For this reason, it is necessary to prepare graded exercises
that will lead students from very simple writing to being able
to express themselves fluently.-Dne example of a very gsimple
writing exercise is copying. From a very early stage students

can be given a vocabulary list and be asked to copy the words

-
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forming ‘word families", that is, words belonging to the same
semantic category. Copying can also be done by asking students
to read and select from a choice of three or four passages
describing a person, place or object. They then copy the one
they are most interested in. They write the passage under the
appropriate picture. When dealing with copying teachers also
have at their disposal a resource called "“the substitution
table". These are sets of syntagmatic columns of words. Each
column  contains a paradigm of the same grammatical category. By
proceeding from left to right and selecting one word from each
paradigm sentences of the same pattern can be generated, thus
providing axtensive practice of a specific structure. For

example:

He to school yesterday
She went to to the bank last Sunday
They to church last week

Students can write: He went to school yesterday or He went to
church last Sunday and so on. It may be more suitable to modify
this kind of exercise to make it more challenging, and therefore
more motivating. This can be done by the simple expedient of
removing one of the columns, or letting students build up their
own substitution tables or even by introducing an element of
competition.

When moving from simple writing exercises to free
expression there is the need for bridging activities. Open-ended
dialogues, for example, can help.students to write based on what
was said previously, thereby providing them with concrete

guidelines. Teachers can also give students stories with gaps
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to be filled imn or even texts to be recoded into dialogues or
vicae-versa. Maps, tables and diagrams are an invaluable source
upon which to base writing practice. Students can, for example,
interpret information from a map and transform it into a written
text. Dictation can also be used to help students develop the
writing skill. Again, as well as what it traditionally
understood as being dictation, there are different ways in which
it can be exbloited. The teacher can dictate one sentence and
let students invent the following, or alternatively the teacher
can dictate the beginning of a sentence which the students
complete.

From this brief expose, it can be seen then that
there is a wide range of exercises and activities at the
communicative teacher’'s disposal, all of which attempt to
provide wstudents with meaningful practice in writing, and to
mirror as accurately as possible real 1life situations. In
selecting the most suitable, however, the teacher should always
be aware of bhis students’ needs and bear these in mind in

material selection.

3.5. Integrated Skills

In real life, people require language to
communicate their ideas, since others are incapable of reading
their minds. We use the four skills both to express our thoughts
and to understand other penple'é. One can communicate something
by writing on a piece of paper or by speaking to the pther

person. If someone decides to write, the receiver will have to



read  in order to understand the message. If the sender decides
to say the message, the receiver will bave to listen. This is
how things happen in real life, the four skills being
intrinsically linked in such a way that one does not exist
without the other. Let us take the example of someone who reads
an advertisement for a job and decides to telephone the company
for further details. He may then decide to write a letter
applying for the job. Someone in the company will read the
letter, discuss it with someone else and write a reply, which
will be read by the candidate who will probably discuss it with
a friend before he finally decides to go to the company and talk
to someone from the Fersonnel Department. The story of the use
of the skills in our every-day life is endless. It is a chain
and at each link the person draws on a particular skill
depending on aim and situation.

“The communicative teacher will encourage
effective communication and learning by introducing material
which leads the students to practise the four skills in as
natural a way as possible. This means that, first of ail, a
context must be provided wherein the student will find a reason
for doing something and will learn the necessary competence in
the skill most appropriate to accomplishing that task. If this
principle is respected an increase in student motivation can be
expected.

IBy integrating skills work one skill can be seen
as providing the basis for practising the others. For example,
reading can be used as the basis for discussion and writing or
vice versa. At one point the focus of attention will concentrate
on a certain skill but later it may shift to one or more of the

other skills. It is not a rule that an exercise which integrates




skhkills should practise all of them. There may be only two or

three skills involved.

Byrne (1981:108) says that the term "integrated
skills" is used almost as a synomym for reinforcement. This poin
t of view is based on the fact that an exercise dealing with
one skill is often reinforced or extended through follow up
activities which allow students to manipulate the same structure
or function while practising other skills. For example, a
teacher may give a listening passage of a weather forecast and
ask students to complete a map showing the weather conditions
he has heard. The student can then be asked to draw a map of his
own and dictate it to another student who will try to reproduce
it, based on bhis classmate’'s description. While listening, the
students will often be required to speak, to ask for
clarification or simply to make comments., By following this
procedure, the students will be practising weather language
through the media of the whole range of active and passive
s5kills. Such extensive practice should greatly improve
students”’ ability to manipulate the language, as well as
providing invaluable opportunity for skills development.

To promote practice of integrated skills,
teachers can use exercises such as the following. The students
play the role of a young person who has just finished college
and wants to work with tourism. First of all, he/she has to look
at newspaper advertisements. After reading and choosing which
company to call, the students, in pairs, role—-play a dialogue
with the secretary. Prior to this stage the teacher may provide
a listening exercise of a similar conversation to help students
with ideas for their own dialogue. As a result of the telephone

call, the students apply for the job in writing and the teacher



may then give them a reply inviting them to come for an
interview. The students finally perform the interview with the
help of a questionnaire provided by the teacher and expanded by
each student depending on what he feels is most relevant to the
situation. In this series of exercises, then, the students
practise all four skills in the same order as they happen in
real life. As a result, it can be expected that students will
develop the ability to interact and perform these tasks in a

real-life English speaking context.



¥

Chapter FOUR — atN ANALYS IS O0OF

"TBLUEFRIRMNT ORNE' . ~

COMMUNICAT IVE COURSEEREOOEK

It was a deliberate decision to select a
communicative coursebook for analysis since the main reason for
writing a disdertation on this topic was the belief that the
Communicative Aipproach, together with some extra material
adapted to the students’ specific reality, is more likely to
improve their chances of succeeding in mastering the Target
Language.

The authors of "Blueprint One" define it as being
communicative when they say that from an early stage
"...language activities in the classroom are at all times
meaningful and aimed at real-life communication” and "...the
language they are going to learn will enable them to communicate
their needs, ideas and opinions." (Abbs and Freebairn, 199@:1)

In order to give the reader an overview of the
material, a general descriptiun. of "Blueprint One" will be

given. This description will include the contents and the

organization of the book, the presentation of a cross-section of



exercises used within a typical unit, as well as a description

of  the Workbook, the Teacher’'s GBuide, the Class and Students

Cagsettes.

4.1. Textbook

4,1.1. A General View

The basic course consists of forty units divided
into eight parts. These parts are preceded by "Preview" which is
A4 dialogue presenting the main points that will be dealt with in
the following five units. There is a unit called "Fluency" after
every five units and it gives to students a communicative
situation in which they can use what they have learnt. A
section called "Check" closes each part of five units and it is,
as can be presumed, a test to give students an opportunity to
assess how much of what has been studied has actually been
learned, as well as providing them with a sSource of general
revision. At the beginning of the book there is a "Contents"
section and at the end students are provided with a "Vocabulary
and Expressions" list, a "Language Review", a list of verbs and

and an answer hkey.



4.1.2. FPreview

This kind of organization, as experience tends to
prove, has an extremely positive influence on students. The
Freview stimulates their interest in what they are going to
study in the next five units and provides motivation and
psychologycal preparation as students start hypothesizing about
the new content, preparing themselves for the new experience.
Another benefit of the Preview is that it provides a previous
summary of what is going to be taught, just like someone looking
at a map before setting out on a journey. It gives students more
confidence because they can foresee what is coming.

The FPreviews are presented in the form of photo-
story dialogues which tell the story of Lawra, an American
literature student attending a course in the city of York: Adam,
a young man who works as a travel agent and their friends. The
story is presented in sequence in order to capture and hold
student interest.

Feople are normally interested in what goes on in
other countries, bow other people live and their culture, and
the PFPreviews make use of this natural curiosity to introduce
people living in contemporary Britain. The setting gives
authenticity to the language but it can also generate other
kinds of activities 1like vocabulary-building based on the
photos, or discussions of cultural differences. Whichever it is,
the activity allows a great deal of fluency practice.

At the end of each Preview section students find
a blue box with a list of the learning objectives for the next

five units. They are presented in functional terms like " how to



introduce yourself, greet people, describe objects..."” . These
lists provide the students with the necessary framework to

structure their progress.

4.1.3. The Units

After being exposed to the main features of the
language to be dealt with, the students proceed to the
individual wunits. The aim of each lesson is to enable students
to learn and use a new piece of language as confidently and
naturally as possible. It follows the traditionally given stages
of a language item presentation, that is, teacher’'s
preswntation, highly controlled practice, less control led
practice and free practice. In the following pages, a more
detailed description of the exercises presented in each unit
will be given in the hope that they can illustrate how

communicative coursebooks deal with the the development of the

skills.

4.1.3.1. Presentation

The presentation stage is dealt with in different
ways, depending on the unit. For example, in Unit 3, Exercise

1, names of the countries are presented through matching them
with letters on a map. Although pronunciation is also

practised, these vocabulary items are undoubtely presented in a



b 7

communicative way, that is, students do something while
learning them and at the same time learn through doing

something.

Nationalities]

%
1 Find the letlers for these countries on :%
the map. k]
lialy Argentina France Greece Spain

Britasn The USA Brazil Turkey China
Japan The USSR Portugal West Germany

Extensive reading is the technique used in the
Presentation of Unit 40, The communicative feature here is that
before reading the ' text students are asked some gquestions about
what the text might be about. Some lexis is also given as an aid
to the hypothésizing. From the moment their curiosity in the

subject has been aroused they have a reason for reading.

1 READING
Before you read

Look at these words and phrases. What do
you think the article is going to be about?

poor [talian family spaghetli sauce
the USA factory make money

Read the article and see if you were right.

Grammar analysis is also used in a communicative
presentation, as we can see in Unit 15, Exercise 1. Apart from
presenting a chart with the grammar forms, the exercise also
provides a clear context, through the pictures, and an
opportunity for controlled pract.j.ce, in the prompts. In this way
students analyse grammar forms at the same time as they use them

to communicate ideas.
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a0
Present activities

1 In pairs, talk about what the people are doing. Use the
Focus box below to help you,

A: What's the girl/man in picture . . . doing?
B: She/lle’s. ..

GRAMMAR FOCUS: Present continuous

What| am | doing? You're | writing a letter.
are |you I'm
is |he He's
* 2 play/the piano is |she She's .
are |we We're A
they ' They’re :

4,.1.%3.2. Grammar and Communication Focus

"Grammar and Communication Focus" are labelled
boxes containing the main points of grammar or communication of
each unit. It is up to the teacher to judge the relative merits
of dealing with them at the beginning, during or at the end of
the lesson. Often, it will depend on what is being taught. These
"Fpcus” boxes have special inductive questions and tasks to
facilitate the students’ discovery of the rules ., for themselves.
An example of this is the focus in Unit 13, which presents the
affirmative and interrogative form of the present continucus
tense in a chart, followed by questions that will lead the
students to discover spelling rules involving the use of this

verb tense.
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GRAMMAR FOCUS: Present continuous

What| am || doing? You're | writing a letter.
are [you "I'm
is |he He's
is |[she She's
are |we We're
they ' They're

Spelling rules

start-starting write-writing run-running lie-lying
learn-learning  make-making get-getting  die-dying

What happens to verbs which end in e?

What happens to verbs which end in ie?

What happens to one-syllable verbs ending in one
consonant, like run and get?

The "Focus" of Unit 16 deals with the functions
"Asking for things" and "Asking the price”. The communicative
feature of this substitution table is that students practise the

appropriate language for shopping.

COMMUNICATION FOCUS:
Asking for things

Can [ have a T-shirt, please?
Could 1 have |a big one,

this/that pen,
these/those chocolates,

Asking the price
How muchis [it? It's £7.99.
the T-shirt?
this one/that one?
How much are | they? They're £3.50.

the/these/those/chocolates?
the large ones?

4.1.3.3. Pair-work

Pair-work is a technique where students have to
work with a partner, asking and answering questions, planning
something together and so on. These exercises are widely used
throughout the lessons. They aré usually presented in the form
of questions and answers which contain blanks for students to

ingert their own information and they are used from the very
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beginning of the course. For example, in Exercise 1 of Unit 1
the wstudents go around asking and noting down the name of ten
students in the classroom. This activity has a dual functions it
is a drill of new language, but also an opportunity for students
to use the language in a meaningful and realistic context,
since, at this early stage of the course, they probably do not

know each other’'s names.

1 Ask the names

of ten students in
your class and write
them down.

A: What's your name?
8: My name's.../I'm...

A pair-work activity given at a very early stage

im the one in Unit 8, Exercise 4. 1t is also an example of the
information gap technique which means that student A has
information that student B does not have and vice;versa. They
are therefore required to ask each other questiané to obtain
the missing information. In this exercise they both have to ask
questions about telephone numbers and complete their lists. The

only way they can fulfil their task is by interacting.

STUDENT A STUDENT B
) 2V Aan Bate b Nany Al"LBq, @
Hiu g "!IEW 6437.,:"
v Sy Clairsm Fesdeme Mg C{aad
T AR 19504547 T vacng “B ¢
v vy Ao Fereh ¢ o
Y . Brw
pny Bt Hrrfwier nnd raw Blag; 7
TRILTA T Mty l,!s;ﬂ “duers
g Trelsih ””-”‘yr g R LY A
uumula" 7e2e000 '“"'ﬂ()rq Ww.,‘,
> A Bril'iih ’“Z 1 any B"ﬁ"‘ ?qd
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4.1.3.4, Broup-work

Group work is less used but it also has its place
within the lessons, as in Unit 23 Exercise 7 where students have
to plan a cultural event to take place in their school. This is
a task~based activity because at the end of the discussion each
group must produce a list of suggestions for the party, and it
1s communicative in the sense that students are using language

in context, and in order to achieve an aim.

7 Plan an International Evening for some
visitors to your school. Make suggestions
for the evening, using the Focus box and
the ideas below to start your discussion.

show slides give a talk
sing lolk songs put up some posters
show some handicrafts give a concert

Now tell the other groups what you are
golng to do. Which ideas were best?

4.1,3.9. Roleplay

Roleplay is another communicative activity that
is used in Blueprint One. Cases of it range from more to less
controlled. An example of the more controlled type is the cued

dialogue in Unit 10, Exercise 8. Student A is provided with the

Y STUDENT B
You come from York and are travelling in
Student A's country. Answer Student

A’s questions. Then return the gquestions.

questions and only student B is reguired to be creative.
OLE

STUDENT A
You meet Student B on a train in your
country. Use these questions to have a

conversation, " Note

Where do you come {rom? What’s it like? = What sort of place is it?
Where is that exactly? To be like is used to ask for descriptions of
What's it like? people, places and things, e.g. What is he/

Do you like living there? she/it like?
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A less controlled

Roleplay 4in Unit 34, Exercise 3.

30

practice exercise is the

Al though students are given

the situation as well as some opening sentences, they still

have a certain amount of freedom to choose what they say and

how they say it.

5 ROLEPLAY

In pairs, write a dialogue for the following
sttuation.

A telephones B to invite her/him to play -
squash/tennis/football. Unfortunately B
doesn’t feel well (température/sore throatj or
has had an accident and has hurt something
(arm/leg).

Now roleplay your conversation for the
rest of the group. Try not to look at your
wrilten dialogue.

Start like this:

: Hello. Is that . . .?
Yes, it is. ‘
: IY's ... here. Would you like to play .. .?
: I'm afraid 1 can't.
: Oh, what...?

2> R >

>

Here tha students roleplay situations in shops.
An example of ‘a free practice exercise is Exercise 2 in Unit 36,
where only the situation is specified, the students being left

free to choose appropriate language.
9 ROLEPLAY

Collect some outdoor
clothes, e.g. jackets and
coats, and put them on a
desk at the front of the class.
Roieplay shopping situations
in front of the class.

4,1.3.6. Listening

In comparison to .many other courses, listening,
in Blueprint One, is dealt with more carefully and thoroughly.

It is incorporated and presented in a variety of ways ranging
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from understaﬁding gist to getting gpecific or detailed
information. This variety is achieved through a series of
listening exercises with different tasks and features. A
selection of them will now be presented with the aim of
illustrating the above stated differences.

An example of 1listening for general gist is in
Unit 2 Exercise 1 where students are required to do nothing
more than match what they hear with what is written in the
dialogues. In this case, reading offers a support to the
students’ first attempt to listen to natural English, and as a
result, students feel more motivated, since, from the beginning

of their English course they feel capable of understanding and

locating a piece of language in their books just by listening.

Greetings and goodbyes

@elto, Jan. How are you'a (GOOd morning, everyone)

2.
%“y Good morning, Mrs Jackson)
\.
L ‘

™ T., i | Good evening, ladies
Land gentlemen. j

Fine, thanks.
And you?

3 fbf: ,
Good afternoon, sir. %ﬁ J . .
Can | help you? -
t\ ' i
!

v

1 #¥ Listen to the conversations and
maltch them with the pictures.

In the same unit three other kinds of listening
are presented. Exercise 4 praétises accurate pronunciation of

the days of thelweek through listening and repetition.
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#¥Now listen and repeat the days.

Exercise 7 deals with stress and intonation while in Exercise B8
the dialogue provides not only the opportunity for listening to
a contextualised conversation but it also gives an opportunity
for revision, consolidation and writing of the new vocabulary

items presented in the unit.

8 =y LISTENING
Listen and complete the conversalion.

., 7 e SPEECHWORK

Listen and underline the stressed syllables
or words.

How do youdo Hello How are you
Good morning Good afternoon
Morning Good evening Good night
Goodbye  See you on Monday

COMMUNICATION FOCUS:
Greetings and goodbyes

Formal Informal Aty A h
gg:ddrﬁgl?nui:;? aﬂ:_?“/li;z cums:  Hello, Adam, .., you?
. : . <

Good afternoon..  Afternoon! ANAME fine,... And.. e
Good evening. Evening! coris: Fm 0O.K. Adam, . .. Karen, a friend
Goodnight. Night! from Leeds,
Goodbye. Bye! ADAM: ..., Karen,

karrn: Hit
What are some formal and informal Apam:  Sorry, Chris bot | must go.
greetings in your language? cunis: Thot's O.K.

ADAM: Seeyou. ..

cums: 0K, ..,

apaMm: Thanks. And the. ...}

fnather example of listening for general
understanding is Exercizse I in Fluency 16-20. In this exercise
the students, after having discussed how they have spent their
day in (ondon, listen to a woman saying how she spent hers. They
are required to have a generaliidea of what she did and at the
same time they "econfirm expectations" by trying to discover if

she did any of the things they predicted she would from their



own  movements. This method of dealing with a listening passage
is one of the most emphasized features of the Communicative

Approach.

3 =3 LISTENING

Listen to an Italian woman talking about
how she spent some days in London. Did
she do any of the things you did?

Listening to extract specific information is
found in Unit 5 Exercise 10. Here, the students have to listen
to a dialogue between a secretary and a girl who wants to join
a health club. While listening, the students have to complete a

form which specifies the information they should listen for.

X

|

t | APPLICATION FORM
! {nleare v1a MOLR ERFITALS)

)

? Surname

{

f; First names

r

j

Title (pfease tick) Mrit  MrsC]  Miss[}  Ms[) T

State if (piease tick} Married ([} Singlel) Diverced! |

Address

Postcode ...

Telophone number Age

A noteworthy exahple of 1listening to natural
English is in Unit 6 Exercise 7 where students at the very

beginning of the course are exposed to a completely natural
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conversation from which they have to extract specific
information and complete a chart about a person. It is an
example of a roughly—tuned input exercise which, at first
glance, might seem too difficult a task, with over-difficult
language. On closer inspection, however, the only thing required
from the students is that they understand the positive and
negative forms of can and match them with the sentences in the
chart. While they are listening to "cans" and "cant’'s" they are

also being exposed to authentic English.

7 READING AND =¥ LISTENING
Read the results of a survey about the !

How well can the Brits speak French?
- i The Btitish are not a natlon of -

ability of British people to speak French. lingulsts, as the results of this
g survey
show. AGE
’ 1534 3564 © 55
Canveadameny 38% 1% 22%
® Canwskdiecions 40%  28% 21%
? Cdnread a Fronchnewspaper 0% 10% 7%
Can have a simple corvessaion  32%  22% 5%
Can undarstand a TV o
radio pograrime 8% 7% 6%
Can spesk Frenchlvently 3% 3% 2%
How do you score in English? &
s Condononeofthese 50%  63% 78%

Now listen to a British person living in e ' -
Paris. Look at the survey above and note TR I D o vt PRI W i

down what the person can and can’t do.

4,1.3.7. Writing

Writing exercises are presented in the form of
small guided compositions as in Unit 3 Exercise 1% where
students already have a model an;ﬂ must only change some words to
write about themselves. This is an example of how the

Commupicative Approach grades its exercises, starting from




exercises with simple tasks and progressing to more difficult

ONEs.

11 READING AND
WRITING

Read about Youcel and
then wrile about yourself.

‘My name’s Youcef.
I'm Algerian and I'm
from Algiers.
Languages are my
hobby. I speak Arabic,
French, English,
Hungarian and
Russian — and [ also
speak a little German{
My English is qUite e
good but my Russian

is very bad.’
My name's..., I'm...and
...from... Tspeak...and...

In freer writing exercises students are given
varying degrees of .help and guidance, as is apparent from the
two examples given: Exercise 10 in Unit 7 and Exercise 5 in
Fluency 1&4&-20 where students just have the beginning of the

composition and go on using their own resources.

5 WRITING

Write a postcard to an English-speaking

friend telling him/her about your day in 10 WRITING

London (or another city). Start like this: Wrile a paragraph about your family. Say
if you come from a big family or not.
Mention any interesting ancestors you
have gol. Start like this:

Dear. . .,
I'm writing this from London. I had a

wonderful day yesterday. In the morning I
went to see, . . | come from a big/small Tamily. I've got . .,

The writing in Unit 3@ Exercise 5 uses the
technique called "transferring information". The student
extracts information from an advertisement and recodes it in a
letter. This transfer requires fundamental abilities of the

language learner, since people are always getting information



and passing it to different people, in different places and for

different purposes.

5 WRITING
, ; STREET HOTEL
N oxr((:)IIIIJ‘\)MBERMMDS . _ .
5 Maule or female Age18+.To The girl in the photograph is a friend of
4 | wanted in:!::rnu;l ’;ﬁ.’f‘i?i'.%ﬂiﬂ ﬁdm{ms. yours, She gets the job in_thc .
] Tives b;‘c lclaiﬁusls eak some English. Free advertisement above. Write about her in a
g h:;ga:ﬁgmobn)ror nglish languageclasses. letter. Say what she is doing in London
" | Eamn £70 per week! Tel 491 9987.. (pive details), where she is living, how

much she is earning and what she is doing
in her spare time.

By the way, I forgot to tell you about Carmen,
Did you know she's in London? She’s working as
a...

Now write about someone you know who
is living, working or studying away from
home.

4.1.3.8. Reading

Reading is another skill treated appropriatly
from the communicative point of view. The authors, as good
communicative teachers, never give a passage to be read without
first trying to create in the students curiosity and npeed to
read. This is applied from the beginning, as in Unit 1 Exercise
7 and Unit 11 Exercise 8. The exercises begin with three
questions that the students are not able to answer. In order to
do s0o they have to read the séntences or text presented. They
have a real interest in reading since they want to find out the

angwer to the questions.



7 READING

Read and answer.

1 What's Jorge's name in
English?

2 What's Christine called for 8 READING
short?

3 Is Chris a boy's name or a
agirl’s name?

Read the information below and answer
Lthe questions.

1 Whalt time do banks open and close in
Britain?

2 Do they open on Sunday?

3 Whal lime do shops close?

ABOUT OPENING AND
CLOSING TIMES IN BRITAIN '

His name’s Jorge. He's called Post offices open at 09.00 and close at
George in English. 17.30 from Monday to Friday. They close on
) Saturday at 12.30.

Banks open at 09,30 and close at 15.30
from Monday to Friday. A few banks open on
Saturday morning. In big cities, Bureau de
change offices open every day until quite late
in the evening.

Shops usually open at 09.00 or 10.00 and
close at 17.30 or 18.00. They do not usually
close for lunch except in small towns. Most
shops are closed on Sunday and national
holidays.

Heor name’s Christine bul
she’s called Chris for short.
Chris is a boy’s name

and a qirl’s name in English

Some readings are clearly authentic like Exercise
i@ in Unit 34 which is information found on the label of a
medicine bottle. This kind of reading exposes students to texts

they may be required to read in an English-speaking environment,

which is one of the aims of the Communicative Approach.

COLD REMEDY ‘ 10 READING
The complete daytime Read the instructions for a cold remedy
remedy for colds and flu - - and nole the correctl answers.
[ _CONTAINS PARACETAMOL | T 1 As an adult, how much medicine should
Each 20 mi dose contains: Paracetamol BP ‘ ac e
300 mg. Phanylpropanolamine Hydrochlande you take cach time?
87 25 mg, Dextromethorphan Hydrobromide a) Four 5 mi spoonfuls.
B.F 15 mg. Alcohot B P 3.08 ml. b} Two5mls fuls
Dosage Instructions: Shake the bottle belore 9 0 ) '.)n”n 1S
removing cap, Replace cap securely after use ¢} One spoonful.
Adults and children over 12: Fift measure cup e g nu e .
toonlhmark(fowSmlspoonfu:s)and repeat £ Teemre 2 How many times can you take the
every 4 hours as required up to a maximum of A N H
AN A -_— medicine in 24 hours?
Children 612, Fitt measure cup to 10 ml mark a) Once.
(two 5 ml spoonfuls) and give every 4 hours as h) Six times.
required up to a maximum of four doses in any - s
28 hours , <) Four times.
Children under §: Only as directed by a doctor
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4,.1.4. Fluency

The Fluency section draws together language from
the previous five units within a common theme, in such a way
that students are involved in a freer use of the language.
Emphasis is placed on producing fluent rather than accurate
speach. This is a way of not only improving fluency but also of
consolidating what has previously been taught.

The Fluency sections, as a rule, consist of a
reading passage, a listening, a roleplay and a writing exercise,
all of which are related to the same subject. Fluency 11-15
serves as a suitable example since it presents all the features
normally found in this kind of section. In exercise 1 the means
for contextualization is given. Exercise 2 is the reading
passages; Exercise 3 is the roleplay followed by an oral
activity, which is Exercise 4, where the students are required
to give their opinion about the text and fimally Exercise 9
which is a listening and writing activity. The exercises in this
section exploit all the relevant points that have been studied
in the previnué five units, giving the students a situation in
which they can use the language they have been learning

communicatively.

2 READING

Read the text and say which paragraph
is about:

~ Nina’s morning routine (paragraph 2)
- w!10 Nina is and where she lives

= Nina’s routine on performance days
the rewards of being a ballerina

what Nina does after a performance
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3 ROLEPLAY 4 Tell the class three facts in the text
which you think are interesting,

Use the cues below to write some of the
interviewer’s questions. Then roleplay o
an interview with Nina in pairs. 5 ™ LISTENING
Listen and complete the list of furniture

; ?
Where/live/Moscow? there is in Nina and Guya'’s flat in

Whalt/flat/like?

What/do/in the morning? Moscow.

What/do/on performance days? Sitting room Kitchen

What/do/afler the performance? a sofa . a table

Start your roleplay like this: a table two chairs
. an. .. a...

vou: Nina, you'l:e a prima ballerina at a big . . . a...

the Bolshoi .Bailct. a video recorder
nina: Yes, that's right. a...
you: Where do you live in Moscow? a. ..

4,.1.53. Check

Atter the "Fluency"” follows the "Check" section
which closes each of the eight distinct parts of the book. It is
a way of revising and testing the grammatical and functional
items studied. The "Check" consists of a variety of exercise
types, for example, multiple choice tests, sentences and
paragraphs for rearranging , and questions and answers. Some
examples of tﬁese tests were taken from Check Units 6-10

Exercises 1,2 and 7.

1 Choosc the correct answer.

Example
1 A: ... youski?
1 Yes, alitje,
Can b)Have c¢)Are

1 Ar ... you ski?
B Yes, a little,
alCan b)Have <) Are
2 He...in the centre of Madrid.
a}live b)does live c} lives
3 ... shelive in Milan?
alls b)Does ¢} Do
4 A: llike this music.

u: Really. 1. .. like it.
ajdun’t b)not ¢) no

5 She... with her parents.
a)don’tlive bl doesn’t live c) live not

6 ... like living in America?
a) Youdo b)Doyou c) Does you
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2 Rearrange the words

t .
centearrar 0 make sensible
Example
1 you cycling like do?
T Do you like cycling?

1 you cycling like do?

2 much like very she him doesn'’t
3 Iiye they do where? '
4 his he parents with does live?

5 this Ilike music don't.

f_tomplete the sentences with the
correct form of there is/are.

there’s (x2) is there (x2)
there are (x2} are there (x2)
there is there isn't

Example
1 ... a beautiful park near cur house.

There’s a beauliful park near our house.

.. & beautiful park near our house.

... any good restaurants in this town?
At .. .a coflfee machine in this building?
B: No,...
.. . some more chairs in the dining room.
: ...ashower in your hotel room?
B: Yes, ...
7 ... atelephone in the front hall.
8 ... any interesting people in your class?

1

1.

2 ... three people from Kuwait in our class.
3

4

[« [ 4)]
>

other
means

or giving out

students

As these tests

section, they are a

of correction such as
the answer

or group corréection.

more

self-check.

The latter

independent

are printed

There

the teacher dictating the answers

type is

and responsible for

expected to

their

in the book like any

can be various

key and allotted marks for individual
make

own

learning.

At the end of each check section there is a box

with the title ‘"Learning to Learn", aimed at helping students

develop better learning strategies. "Learning to Learn" in

"Check" 11-15 gives suggestions on recording vocabulary.
LEARNING TO LEARN 2: Talking about grammar
Here are some important ‘grammar’ words:

Grammar word Example Names of verb tenses

noun chair, girl present simple I live

article a, the present continuous [ am living

verb be, have, write past simple I lived

adjective goaod, bad going to future 1 am going to live
adverb well, badly simple future I wilt live
preposition on, in present perfect 1 have lived

What are these tenses?

1 heis working 2 they like

3 ] have worked 4 she wanted
5 Iam going to have

What are these words?

1 boy 2 go 3 beautiful
4 an 5 slowly 6 open

7 brown B for 9 speak
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4.1.46. Contents, Yocabulary and Language

Review

As in most coursebooks, Blueprint One has a Table
of Contents with the topics, functions, grammar and vocabulary
that will be dealt with within each unit. There is also a
Vocabulary and Expression section with a 1list of vocabulary
contained in each wuwnit in alphabetical order and a Language
Review which is a short reference grammar that covers the main
grammatical input dealt with in the book. The=se sections were
designed to provide students with one more asource of material

for organizing their revizing and consolidating.

4.2. Workbook

4.,2.1. Grammar Exercises

The workbook comprises forty units, that is,
corresponding to the forty of the textbook. In the units there
are exercises to practise dgrammar points, communication,
writing, reading, vocabulary, listening and speechwork. The
grammar exercises may be in the form of picture cued questions
and answers as in Unit 1 Exercise 1. The students practice
using the pussessive adjiectives his or her. The use of pictures
make the exercise more meaningful since students can actually
see who is a man or a waman' to make the cholice of the

apropriate pronoun.




GRAMMAR: possessive adjectives/
genitive s

2 Laurg

5 Sarah

There are also grammar exercises combined with

reading where students read a text and complete a task which

also practises a grammar point as in Unit 23 Exercise 1. In this

case, students are practj_._sing the ing to future.

Island in the sun
Ui O3

Special Summer Offer!
GRAMMAR: going to future

Two weeks for the price of one!
First 2 weeks of July only.

If pension in the Hotel Napoleon in

K{ﬂgrir‘\)a di Campo — only 2 minutes from the sea.

1 nook at the advertisement Fly from Manchester to Pisa, then by coach and boat,
and wrile questions to

complete the conversation, SUMMER SAVERS Ltd, Red Lion Square, -~

Manchester MA4 BD6 tel: 061 345-8923

A W
vou: - When/have/holiday? 'WMWW vou: That's quite a lung journey. Where/stay?
) 7

4

MIKE: Ina hotel in Maring di Campo.
vou: That sounds nice. How long/stay?

MK 0 the first two weeks of July.
vou:  Where/gao? ¢

5 ----------------------
miks: To Elba. MIKE: Two weeks, .
vous - Elbal How lovelyl How/get there? - You: Who/gowith?®.

MikE: First by plane to Pisa and then by coach
and boat,

MIKE: A group of three friends from the office.
You: Well, have a nice time!

-




4.2.2. Communication Exercises

aAnother feature of the workbook is the
Communication Exercises. From the first lessons, they practise
communication through dialogue completion and gap—-filling
techniques as in Unit 2 Exercise 2. Apart from practising key
vocabulary in contextualized situations, these exercises can

also be used for intonation practice.

COMMUNICATION

2 Ben meets Jullet on Wednesday morning.
Complete the conversalion using the
words and expressions in the box.

thisis Thanks HeHo on Monday
I'mfine How doyoudo Goodbye

JULIET: 'Hm Ben. How are you?
BEN: 2 e, . thanks.
JULIET: Ben, this is my father. Dad,

........................... my friend, Ben.
MRIAcksON: How do you do, Ben,

BEN! e eererenaee
Mr Jackson.

JULIET: I’s Ben's birthday today.

MR JACKSON: Oh, have a nice day, Ben!

BEN: 5 eveerieeenereneeereses Mr Jackson.
I must go now, Juliet,
JULIET: 0K 85, , Ben.
REN: Bye! See you 7.......cocovvviirenn. !
Another communicative activity is the cued

dialogue, which often has the additional advantage of providing
valuable opractice in recoding and transferring information, as

in the Unit 9 Exercise 2:




Pl

L1 Greet/Give name/Ask name—l

2 Wrlte another party conversation.

2 Give name/Ask where A is
from

[ 3 Answer/Askm\;iwrc B I-ive;s ]

L4 ANSWE/ASK WHALA AOBS | 1t

5 Answer/Ask if B likes the
music

6 Answer/Say whal music
you like

| 7 Ask il B likes dancing ]

[8 Say you can’t dance j B et s b R Rk R e

9 Say you must go. Say
goodbye

[ 10 Say goodbye

4.2.3.

Writing Exercises

The Writing Exercises are of many different forms

and practise different

aspects of the writing skill, such as

spelling, punctuation and syntax. In Unit 1@ Exercise 5 students

practise sentence structure through transforming information

from a chart into sentences. This exercise provides the students

with ideas for the sentences, which they write following the

given model.




WRITING

5 Look at the chart and write sentences about the towns and
cilies.

RSP RTPTOTPY
Place Description Location Famous for
............................................. Florence beautiful centre/ museums/
15 JTIOPRP IRUUPRTOUPP old city ltaly art galleries
o o hig -
............................................. Munich big industrial [south/ foolball team
city Germany
Rio de Janeiro | big tourist east coast/ |beaches/
port Brazil Sugarloaf Mountain
Cambridge beautiful east/ university
old city England
San Francisco | beautiful and |west coast/ | bridge/
interesting city |[USA cable cars :

Thars are aleo composition gxwrcisen, as in Unit
15 Exercise 3¢ where a contextualized situation is provided. .
This represents a great advance on traditional exgreises that
merely ask students to write & composition about a certain topic '

or situation. gsome students cannot rely an their imaginatign so

E

a picture tan offer an alternative to creativity. \
\

|

-. ';‘~'!':' ";,&"“‘-
5 . ”.

" TR 3 pho ot oyl i B
Framee . MY father iy making ... MP n m..
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The writing of

axercises such as Exercise 2 in Unit 26,

ang Elrpuse for wrlthg_

carrespondence is

practised in

giving students ideas

YORK UNIVERSITY DRAMA soczg;y@
Wholéda"’m & shratford %
'boseé 8na és'pearé‘s

g
,,,l.,.\‘ R
AY

i | Y "“
e »»ﬁ’m
i;"‘!r"‘t ! —": L o et

POE

2 Read the notice and invite
a friend to join you on the
trip to Stratford. In your
noiebook, write a letter
about your arrangements,

— say what the trip is about and

,‘, ,"-",5“ . ‘-“;’ o what date it is
b T ﬁ\"‘-"?ﬁ
] SRR - invite your friend to join you
- lCOdDh ]edvég - say how much it costs
— say what time the coach
*'ﬂ!‘idr febl“‘ﬂ.‘i p ‘, leaves in the morning and
%éj {-”‘&""' y returns in the evening.
= piaiisk aoow Vou! PLACE. ﬁﬂfbi
4.2.4. Reading Exercises
-~ ‘In  the workbook, Reading Exercises are always
linked to some kind of writing. In Unit 5 Exercise 2 the
students read a form and then reorganize the information into a
paragraph., This is an example of scanning, where students read
for specific information.
READING AND WRITING
2 Read this paragraph,
Then use the form on the
rigght to write a similar
[

paragraph about
Hannelore in your
notcbook,

Silvia Mondi is an Hulian
student from Treviso. She
is twenty-one vears old.
She isn't married. Her
address in Britain is:

¢/o Turner, 12A, Minster .
Gardens, York, YO1 2AS. 3"1’

v At
el

LY ‘\'

" ta el
; A IESEsl :
ﬁmuarﬂow;{ JNUME ;;gg,,f“', e

I
A R IR oR e




The workbook also contains reading passages with
comprehension questions as in Unit 8 Exercise 4, to develop
reading as well as grammatical accuracy. The writing exercise
then leads students to build up a similar text, making use of

the structures from the reading.

READING

4 Read the text and answer the ¢questions,

5 In your notebonk, write similay
. Paragraph about Dolena using the notes

W - - s - - - T oW -

i @ Name:  Dplena Suarer
*Goncepclén, and haby dallﬂﬂ B ,Mfa‘;te'aw_ g -, Jbb.z . nurse
. Spanish at an English SGhQQl Sheff Nationatity:  Fartuguese _
nlwe near Buenos Alres Hlsﬁ blealammersty - o B Place of work:  hosprtal in Bimingham
7 _ oot i BRI SR W Huchand's name: Jpse - Lk
A ‘ Husbands job.  waiter in a hotel
1 Wh:u dues Alex do? ?::mi/’t: near Oporto
H%ﬂ/ RO Jobs: ﬁ:f/rcrmfrmmpapmma’nqdmﬁ
2 Whalt nationality is he? ) L mother a hourewite

.........................................................................

................................................................................
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4.2.5, Vocabulary

There is a range of wvocabulary exercises in the
Workbook. Some help students develop the idea of words belonging
to a certain category as in Unit 2 Exercise 4 and in Unit 4

Exercise 4.

VOCABULARY

4 Complete the groups of words.

Sunday

An attractive way of practising vocabulary is
through crossword puzzles as in Unit 17 Exercise 3. They are

normally effective, since they are challenging and enjovable.

VOCABULARY: 1 N VS L Mm—“"
. 4 g1 % o | vl
food and drink _ fehnlani) o
A Tl &3 %;&-ev.:g o
T |3 -‘~|.\‘J.‘- ‘b‘:‘ P
3 Complete the crossword 5 " i) IR

with words from Unit 17.

CLUES :‘;i*‘,’fz}fq?;tq
AR Ear R
Across 2 P IDAR TN

1 Unit 17 is about food and ... (5)
5 Potatoes and onions are ... [10)
8 ... and biscuits. (6)
9 ... and vinegar. (3)

10 ... and butter. (5}

Down
2 You cook feod in a ... (7}
3 ... and sugar. (4)
4 ... and chips. (4)
6 Salt and ... (6)
7 . arccoffee? (3)

g2y
oo
A
Bt OB N
L hahe

Fobd

ik 38

Hy
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4,2.6. LListening Exercises

Among the innovations that Blueprint one offers,
the workbook listening material is one of the most attractive,
providing revision and consolidation of listening aspects of the
language as well as improving pronunciation. What is more
remarkable, however, is that it encourages student independence
and autonomy.

The listening in the workbook is developed in
the listening and speechwork sections. These sections are
presented after every five units of the textbook. As the
students have already studied the grammatical aspects of the
units and practised through oral and written exercises they are
more prepared to receive reinforceament of certain aspects of
listening and pronunciation. The sections normally start with a
conversation which uses the language studied in an authentic,
communicative situation, as in Units 1-5 Exercise 1 and 2Z where
students practise listening to personal information and the
alphabet in a doctor’'s surgery. This is a meaningful and useful
exercise because when people go to opticians they really do
have to answer personal questions and during the routine sight

test they really do have to read the letters of the alphabet.

0
R

Y

Qauw

AHJK

FLMNSXZ
BCDEGPTV




¥

aAaccuracy and fluency, as in Units 1-9
reproduce and immediately
again to the model. There

as

LA

There are repetition exercises to practise

Exercise 3 where students

check their utterances by listening

are exercises which deal with stress

in Units 1-9% Exercise B8 where students are asked to underline

the stressed syllable. This is done in order to raise the

is and how to

student’'s awareness of where the main syllable

stress it properly.

STRESS

8 Listen to the word, ask the speaker to repeat
it and underline the stressed syliable,

T: yesterday
s: Can you say that again, please?
: yesterday

—

yesterday
tomorrow
morning
afternoon
Italy
Ialian
Japan
Japanese

DN DD LW -

From the beginning of the course students start

studying aspects of phonetics and phonology through exercises

like the ones in listening and speechwork 1-5 Exercises %,1@ and
11 where students listen and practise consonant and vowel

sounds, as well as becoming acquainted with the phonemic

symbols.




PRONUNCIATION
T ' .A AL
Vowel sounds o %:w
Bk VAPt
/1/ {1vs{} English. R4
efeb]
/i:/llie's].lapaincsc. ‘. fvz:}

1. O Listen and repeat the words and
phrases.

It's English. This is Chris.
Chris is his name. Chris is English.
This is Mrs Gibson What's this in English?

he we she
He's Japanese, She’s fourteen,
We speak Chinese. She’s Teresa Green.

Consonant sound ,m«&
i/ lid/  y
s o rda/ [ipan [Geoun ;
2 i e
3 i e, 1 1 Listen and repeat the words and
4 phrases.
5 George John Jan
......................................... German Germany
T U PO PO Japan Japanese
Algiers Algerian
4.2.7. 0Oral Exercises
Oral axercises always accompany

Pl

listening

exercises and in Units 11-15 Exercises 3 and 5 they both involve

the practice of grammar points. In Exercise 3 they

practise

present simple and in Exercise 5 the present continous tense.

the

ORAL EXERCISES

(you/always)
s: Do you always drive to work?
1 you/always

2 he/usually
3 she/often

4 they/sometimes
5 you/never

3 Ask how often people drive to work.

5 Ask questions about what people are
doing now.

1: Juhn plays foothatl every day.
s: Is he playing football now?

1 play football 4 write letters
2 play lennis 5 walch TV
3 clean the car 6 telephone her boylriend




Bome exercises btrain students ko

listen to

tetailed information such as in Exercise 2 of Units 16-20,

thereby practising a subskill that is so often required in

everyday life,.

2 Now listen again. Tick
ain, what Sarah g
Derek order and fillin the prices, wnd

"“*""__—HAJZEAVLI::

Tea - - 50p
Coffee T ]arge e
T small ké'I'Op‘
Orange juice 50p
Mineral water =~ ) 60p
Sandwiches —
Cheese and tormato
Ham
Egg
_ Roast beef
*  Hamburger £1.50

S el .s‘l-“-l.,.' I‘.I-P“-E?R',’ v‘;r‘vﬁ‘g‘w.’{vﬁ,{ﬁ?:u

4 3. Cassettes

Blueprint course material also consists of two

cassettes - a student’'s and a class cassette. There is the

recording of 8 Units of the workbook with all the activities

developed in each one of them. These activities

have been

described above in the description of the Listening and

Speechwork sections.

The student cassette contains simple

listening

comprehension material designed to increase student confidence
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by showing the student that he is able to understand natural
English. It also gives the student the opportunity to
concentrate on his own specific aural/oral problems and to try
to solve them primarily through the speechwork, which deals
with word stress, sentence stress and intonation, but also
through drills to practise structural and vocabulary items.

The class cassette exposes students to a wide
range of native and non-native speakers in authentic situations
as well as in scripted listening passages, in addition to the
Preview dialogues, Speechwork exercises and listening
comprehension passages. It is felt that a further description of
the listening activities provided by the cassette is unnecessary
since this same description has already been given in the

description of the listening exercises.

4.4, Teacher’'s Book

The 1last item of +the course material to be
described is the Teacher’'s Book. It contains an introduction
to the course, starting with some considerations about the
student’'s needs and then giving a description of the course with
a few words about the Student’s Book, the Workbook, the Class
and the Student Cassettes and finally the Teacher's Book. It
also contains an explanation of some special features of the
Student‘s Book: the Preview, the Grammar and Communication
Focus, the Speechwork, the Fluehcy, The Check, the Learning to

Learn and the Language Preview,
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In the introduction there is also a short
description of the methodological approach adopted in Blueprint
One and some general suggestions on how to handle the material
in areas such as speaking, listening, grammar, vocabulary,
reading, writing and speechwork as well as some considerations
on techniques like roleplays, repetition, and pair and group
work.

After the introduction, the book gives a detailed
description of the teaching procedures and unit-by-unit notes
which include advice on how to handle the material, such as
preparation of lessons, presentation, tapescripts of recaorded

material, answer keys and suggestions for extra activities.
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Chapter FIVE:s A SELECT ION OF
EXTRA MATERIAL FOR
"“"BLUEFRINT ONE™"™ InN THE
LLIGHT OF THE MNMEEDS

IN GOIANIA..

5.1. Towards Empirical Evidence of the

Success of the Communicative Approach.

It was felt that =ome empirical basis was
necessary in order to verify and attest to the greater
effeciency of the Communicative Approach. To this end, there
appeared to be three independent but corroborative means. It
would be necessary to find statistical ratings of student
learning failure or underachievement as a result of other
methods. Secondly, increased student satisfaction and apparent
greater learning would need to be found to be present in the
case of those students undergding communication instruction.
However, the students perceived to be is not always what is. A

third criterion, therefore, would have to be independent
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agsessment of the rate of success as Jjudged by recognisably
tapable adjudicators. All three of these procedures were
attempted.

Although an exaustive attempt was made to find
bibliographical substantiation of students’ satisfaction or
dissatisfaction with their learning of languages but
consultation of libraries of Boiania and Brasilia ( Biblioteca
Central da Universidade Catolica de Goias, Biblioteca Central da
Universidade FfFederal de Bouias, Biblioteca do INEP, Biblioteca do
Congresso, Biblioteca Central da Universidade Federal de
Brasilia and Biblioteca da Casa Thomas Jefferson in Brasilia)
vielded nothing on the subject. It is felt, however, that this
does not invalidate the findings of the questionnaires which
were applied to people who studied had English for some time in
language schools in Boiania.

‘First, a questionnaire (Appendix 1) was applied
to students who had studied English for an average of three
vyears through different methods. The answers given in this
questionnaire, as has already been mentioned in Chapter One,
showed the students’ dissatisfaction, in general, with their
performance. This dissatisfaction is demonstrated by the fact
that they rated their performance as being 20% of the desired
level. On the other hand, the results of 40 questionnaires
(Appendix V) applied to students who have already studied
English through other methods and are at present studying
through the Communicative Approach show that the level of
satisfaction with the present method is much higher.

Indeed, a sixtaeﬁ—yaar—old student (Appendix V)
reported that she is learning "a lot of English" and that she

thinks that the Communicative Approach makes the students want
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"to speak like the people on the cassette”"., A 3IB-~year-old
psychoanalist (Appendix V), on the other hand, affirms that the
course is very dynamic and creative but she thinks that there is
not enough listening. In a later interview it transpired that
her difficulty in listening was due to the fact that she had
never practised it in her previous years of study through way
another method.

A 28-year-old speech therapist reported liking
the activities given for oral practice and the way grammar is
dealt with. As she said "the learning of grammar is done in a
natural way without the obligation to memorize endless rules"
(Appendix V). In general, the students thought that the method
was more active and that they learnt better because they
participated more and had more freedom to express their opinions
and show their personality. They mentioned that there is a lot
of conversation variety from one class to another. BSome
interviewees wmentioned the quality of the material that is used
in class and teachers’ friendliness. O0Others said that the
approach lead students to want to know more and more.

Reference was made to the way the Communicative
Approach deals with error correction. It was said that student
felt freer to speak because he was put into an experimental
situation in which he could try and learn even from his
mistakes. Testing was also mentioned as being very good because
it made students more responsible for their own learning. In the
words of two interviewees: "this method is more interesting,
different and criative.", "I like this method very much. I
perceived that my knowledge has. increased a lot."(Appendix V).
It should be mentioned however, that although most of the

students wusing the Communicative Approach demonstrated a greater
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degree of satisfaction with the approach, some students
mentioned that, in their opinion, there should be even more
listening and extra written exercises than the ones provided in
the course they are following. This demonstrates that there is
still a lot to be developed in order to produce the expected
results.

In an attempt to establish some form of external
evaluation of cause and effect three experienced English
professors, two from the Federal University of Goias and the
other from the Catholic University of Goias (Appendix VI) were
invited to attend some communicative classes in a language
course that uses the Communicative Approach and assess the
general performance of the students. The aim of this assessment
was to seek an independent opinion of the quality of learning of
the students involved in this approach.

"After observing two or three classes and
applying a test to the groups the professors wrote reports
detailing students’ performance and mentioning aspects they
considered relevant., The first professor, M S F, attended
classes with a group that had been studying English for two
months and reported that although the students were Jjust
beginning their course they "demonstrated the ability to use
the language naturaly without feeling threatened" (Appendix VI).
She also mentioned that they demonstrated communicative
competence through using appropriate language in specific social
situations. A supplementary point mentioned by this observer was
the extent to which she felt that the dynamics used by the
teacher aroused students’ interést and attention.

The second observer, professor M G C S, attended

classes with a group that had been studying for two semesters.
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She rated the students’ performance as excellent because they
demonstrated linguistic competence and were able to develop
tontextualized conversation. She went on to say that the
students demonstrated confidence and could cope with the
situations presented. Another aspect that she noted was the
opportunity that students were given to express their opinions
and ideas. Ghe also referred to error correction as heing seen
as a natural occurence in the course of the learning process.

The third, and final observer was professor L B
M, who observed a group that was coming to the end of their
basic course after three semesters. The observer said that after
attending two classes with the same group she interviewed each
one of the students and verified that their level of
communication in English was very good considering the time they
had been studying. She concluded that the methodology applied in
that specific school produced excellent results but she ended
her report questioning the possibility that state schools could
use the same method with the same results because of the lack of
similar, good working conditions that she noted were present
in the school where the observation was carried out.

There follows a presentation of a selection of
materials that were designed to help students learn more
effectively. These materials were developed in Goiania with
adult learners in mind.

'Despite being a communicative book, "Blueprint
One" was felt to be steeply graded for Brazilan students using
it in OBGoiania. To ascertain the validity or not of this
assumption, the book was pilotéd with a group of eight students
and at the end of a three-month period an assessment of the

students’ performance was made through oral and written tests.
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The results of the tests demonstrated that they experienced
some difficulty in  retaining the langquage studied. According to
these students 1t seemed that the rate of different language
taught was too fast and that there was not enough controlled
practice material leading up to the freer speaking activities.
For that reason, it seemed that preparatory, consolidating and
extending exercises would prove a useful addition in some cases
with the aim of providing students with more specific practice
mainly in speaking which was considered the most difficult
skill. Such supplementary work would also provide further
practice of specific structures and functions which was also
felt to be lacking. No need was felt for extra reading.
listening and writing exercises since students performed well in
these areas and for that reason it was felt that the material
provided by thﬁ book was adedquate for their nemsds.

‘Practical experience has also shown that students
often want to diverge from their set book, and extra materials,
based on the book, provide this opportunity. The materials made
include flashcards, picture cards, charts, graphs,
gquestionnaires, cued dialogues and information gap exercises. It
should be mentioned, however, that every time a piece of
supplementary material was designed, the underlying assumption
was that a more realistic way of dealing with the subject-
matter as well as further practice of the most difficult items
would be provided. It did not mean that the original was not

good, but that it did not provide enough or specific practice.
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5.2. Pictures and Drawings

An example of how supplementary picture cards can
be useful, is the material made for further practice of the
structure, What naticonality is he/she?, studied in Exercise 6
Unit 3. It consists of pictures of people from different parts
of the world which are distributed among the students. Each of
them asks: "What nationality is he/she?" and the other student
answers: "I think he’'s/she’s_ Italian.". 8Tl who has the answer
on  the back of his picture will say: "No,  she  isn't. She's
Spanish”". This kind of material allows more practice of the
structure but also provides a more realistic situation since
students are shown a picture, asked about that person’'s
nationality, and, because they are not sure of it they will use
"I_think..." tod express opinion.

In Unit I picture cards sgseem to be one of the
best ways to present and practise he, she, his name’'s

v her name’'s s as well as the question

Who's _that? and What's his/her __name? This exercise had to be
home-made because it was felt that pictures of well known people
would be more effective. Student’'s are asked the gquestion Who's
That? and bave to answer according to the person’s sex,

he’'s_ = or she’'s . Later, they practise the

structure his name’'s or her_  name’'s to

answer the question posed by their partner: What's his/her name?
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Additional material in the form of picture cards
and drawings are also suitable for teaching vocabulary items
such as the ones in Unit 4: a  letter, letters, an _ orange,
oranges and so on. If the teacher w=shows colourful attraztive
pictures of objects, the students will be more likely to
remember the impression caused by them and relate it to the name
of the object. Picture cards also give the students the
oppartunity to practise the demonstrative pronouns that, those
and this, these according to the number and position of the

objects.

This is a book These are bhooks
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That's an envelope Those are envelopes

It's a mug They ‘re mugs

Another suitable occasion to use picture cards is
in Unit 5 Exercise 8. As the students have to guess people’s
age, the use of pictures of people of the most different ages
prove to be effective. The guestion to be practised is: How old
is  he/she /the__boy/ the  girl/ _the_ woman/ the baby/ the man?.

Students ook at the picture- and answer accordingly. For

example:
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Student A Student B

I think she's

thirty

How old is the woman?

Fictures of a family together are also very
useful to practise vocabulary and structure related tob family

relationships.’ Students look at the picture and say sentences

like: I _think he’'s the father (point) and she’'s the‘muthet.

FPictures are used with written cues for
practising simple present sentences about lifestyle in Unit B.
This extra material provides more practice of the subject

studied, thus helping students to develop greater fluency.
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New York (origis)

single (marital status)

fanily {lives with...j

doctor {occupation)

St Paul’s Hospital (place of work)

29 {age)

42, Penny Lane, London (address)

81 - She comes from New York. She’'s single and she lives with
her family. She's a doctor and works at St Paul’'s Hospital.

She’'s 29 and lives at 42, Penny Lane, London.

Another way of using pictures or drawings is for
practising the interrogative, affirmative or negative form of
like with the 1linking words and, but and or. 8T! has a card
with a drawing on each side. He shows one side of the card to
8T2 who askg him a question according to what is in the
picture, as for example: Do you like_apples? 8T1 answers: No, I

don‘t, but I like oranges, showing the back of the card.

Student A Student B
.
9\ 1) Do you like apples?

&6

Ne I don‘t, but 1 like oranges.
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Student A Student R

Do you like pears?

Yegy, I do. I like pears and grapes.

Student A Student B

==

I don’'t like hot-dogs or hamburgers

Do you like hot-dogs or hamburgers?

but I like pizza.

Pictures seem to be particularly useful for
describing places, the function studied in Unit 1@. The teacher
presents pictures of different places and students bhave to
discribe them using adjectiveé such as: big, modern, old,
busy... and nouns such as: It bas a church, a_cinema, a_lot of

CArS.awa
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The presentation and practice of comparative
adjectives, can also be done successfully with pictures and
drawings

The vyellow car is newer than the blue one, or
the blue car is older than the yellow one. 0Or,

Nancy is more beautiful than Barbara

As it is not always easy to find pictures of the
situations one needs it is possiﬁle to make stickman drawings to
illustrate and provide practice for present _perfect used to

describe recent events, in Unit 32, as for example.
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I've broken a glass L' ve Tound some money

Among

the many possibilities of using stickman

pictures the practice of verb tenses seems to be one of the most

successful. For example, one can get a picture of a stickman

walking and practise the verb cap

I can walk
Or, by demonstrating

present.

7:30

EVERY
MORNING

or, by adding the

word "now", the
present continous tense - " PJ(:»fd
1
L

can be practised

I'm walking now

routine, students can practise the simple

The simple past tense

can be practised ®

by adding a time YESTERDAY
AF TERNOON

expressinﬁ in the

past.

He walks at 7:30 every morning He walked yesterday afternoon



Drawlngs and pictures are always

a good way for

practising names of food, restaurant situations and guestions

such as "what would vyou like?" in Unit 31.

a coke a sandwich some
5T1 - I'd like a coke.
872 — I'd like a sandwich,
8TF — I'd like some soup.
Drawings and pictures can also be

practice of simple structures like the genitive

THE Va
GIRL.

It’'s the girl’'s bike

Soup

used for the

They can also be used for practising more than

one structure at a time:

Larry goes to school by car. It's

20 km far and it takes him JI0@ min

ey m ke | 30

Pictures of peuplé are an excellent source of

descriptions. In Unit 24, students learn to describe personal

appearance. So, they can practise describing people in pictures



L@

like this one.

She's a bepautiful woman with long, fair
wavy hair. Her eyes are green, too. She’'s

slim. She’'s wearing...

= - Written Cards

Written cards are mostly useful for practising
structure and vocabulary, as in Unit 1 Exercise 3. The teacher
displays the pieces of the sentence: What's your mother’'s name
? sp that the students have a clear idea of the structure What's
YOour, ..name?. They practise pronunciation, intonation and word
order. The visual effect of the construction of the sentence,
plus the drilling by substituting the cards with new
information such as father's, brother’'s, sister’s, dentist’'s,
provide students with the necessary extra practice to master

this difficult structure.
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Hhat’'s yvour mother’'s name?

rfather's sister’s brother’'s dentist’s

Written cards are very effective when teaching
vocabulary such as names of countries and nationalities and at

the same time practising subiect pronouns.

1 2 3 4
I she I They
France Holland Spanish Japanese
1 - I'm from France E - I'm Spanish
2 - She’'s from Holland 4 - They re Japanese

The same cards can also be used for helping
students discriminate and develop fluency in expressing accurate
sentences to talk about country of origin and nationality.
Students ask each other: Where are you from? or What nationality

are_you? and answer according to the cards they have:
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Student A Student B

(Shows the card)

Hhat nationality are you?

French

I'm French

or
Student A Student B
(Shows the card)
Hhere are you from?
Spain
I'm from Spain.
Vocabulary related to family relationship

together with verbal structures such as have got in Unit 7 are
also effectively practised through written cards. The letter "x"
on the chart =stand elicits a negative sentence while the
question mark demands a question and no sigh means that the

affirmative form should be used.

niece uncle aunt

e e LT
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I've got a niece.
I haven’'t got an uncle.

Have you got an aunt?

Verbs such as can are among the ones that can be
sucessfully practised with written cards with some pre-—

stablished signs such as +(plus) meaning yes and - (minus)

meaning no.-

*siwIm * run + cook — drive — Ski — Skate

8T1 -~ I camn swim and run.
8T2 - I can cook but I can’'t drive.

T3 - I can't ski or skate.

Questions can he elicited through written cards.
For example, in Unit 10 where students have to 1learn the

structure What's like?. The teacher shows the answer

and the students ask each other the questions imagining a

suitable person or place.

fat modern

STl - What's JO® Soares like? 872 - He's fat

ST3 — What’'s Brasilia like? 5T4 - It's modern
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More complicated structures such as "Florence is
fampus for its museums and art galleries" found in Unit 1@
Exercise 4 can be better mastered if students practise through

cards like these:

1 2
Rio beaches London RUSEURS
and and
sea pubs
STl — Rio is famous for its beaches and sea
8T2 - London is famous for its museums and pubs

Written cards seem also to be ideal for
practising interrogative, negative and affirmative forms of

verbs such as like:

side 1 ° side 2 side 1 side 2
going to going to washing up shopping
parties restaurants

571 - Do you like going to parties?
ST2Z — No I don‘t, but I like going to restaurants
ST3 —~ Do you like washing up?

ST4 — No, I don"t, but I like shopping.

Cue-cards are useful for teaching structures such
as the ones in Unit B:

1 2 . 3

Hhat/do Hhere/come from Hhos/live with




STl - What do you do?
ST2 - Where do you com from?

ST3 - Who do you live with?

Numbers and the alphabet, Units 4 and 5, are

traditionally known toc be successfully taught through cards:

1 il I 14
One Five Fourteen A G
18 J 7 M o
Numbers can be taught first with the written

farm with the number but then thae teacher can elicit the answer

by showing just the number. The alphabet is taught by Jjust
associating the letter with the sound. An innovation would be

the practice of number through telephone numbers. For example:

Kate James British Ariways
64 31 49 a9 04 B? 06 o1 88 71 85

1 - What’'s Kate’'s telephone number? It's 4-4-3-1-4-9
2 - What’'s James® telephone number? It’'s oh-9-och—4-8-9-oh-6
3 ~ What's the telephone number of British Airways?
It's Oh-1-double-8-7-1-8-5
The alpbhabet can be put into practice by spelling

exercises such as:

1 2 3

apples wallet chair
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8T1 — How do vou spell apples? ST2 —- A.P.P.L.E.S
8T3 - How do you spell wallet? 8T4 - W.A.L.L.E.T

875 — How do you spell chair? STé -~ C.H.A.I.R.

Another way of practising numbers is with time:

10:38 1:15 8:45
§T1 - What time is it?

ST2 — It's ten—thirty.

ST3 =~ What time is it?

574 - It's one-fifteen,

8ST5 - What time is.it?

ST6 - It's pight - forty—-five.

UWritten cards can also be used far verb tense
memorization like present and past forms of the verbs:

1 2 3

go/went can/could wake up/woke up

First students just repeat the present and past
form of the verbs., After that the teacher masks the past form
and students say it. The students can finally make sentences
like:

1 - 1 go to the cinema every week. I went there
yesterday.,

2 ~ I can cycle. I could cycle when I was six

3 ~ 1 normally wake up at seven but yesterday I

woke up at nine.



9.4. Charts, Tables and Diagrams.

Charts for interviews are very useful for

practising varied structures as in this one:

Surname:

Hobbies:

Something you would like to do:

Two things you like very much:

The name of your favourite song:

Students have to ésk questions with different verbs and
gifferent structures as for example:

1 - What's vour first name?

2 = What hobbies have vyou got?

3 - What would you like to do?

4 — Can you tell me two things you like very much?

5 - What's the name of your favourite song?

More complicated structures can be reviewed

through an extra practice with charts as in this exercise:

Student A

Journey to school You Jane Henry Laura
_Methad: bike bus

Distance: ' 10 km

_Tiae: 49 min |15 win




Student B:

Journey to schdol You Jane Henry Laura
Method: car taxi
Distance: 8 km 2 kn
Time: 15 min

5Tl - How do you get to school?
- How far is it?
— Haw long does it take?

Situations with a 1lot of information to be
exchanged are satisfactorily dealt with through charts like the
following one, where all the students have the same chart but
one asks the questions departing from the cues, place, length of
stay, the weather, the people, the food and the shops and the

other answers using the information provided for each question:

Student A
HOHW HAS YOUR HOLIDAY
Name
Place
Length oF
Stay
The weather
The people
The food
The shops
Student B
HOW WAS YOUR HOLIDAY?
Place Rio New York London
Iength of 1 week 12 days 15 days
stay
The weather sunny & dry cold & windy wet & cool
The pecople friendly nice kind
The food excellent quite good not very good
The shops expensive Iinteresting excellent
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5t1 - Where did you go for your last holiday?
S5t2 - I went to Rio.

Stl - How long did you stay?

St2 - I stayed there for a week.

Sti - What was the weather like?

5t2 -~ It was sunny and dry.

Charts can also be linked with reading passages
from which the students extract information to answer their
partners while using their own chart to solicit their partner’'s
character:

Student A

Veronica
She’'s twenty, single and lives in a flat with her mother in
Ltondon. She works at Regent Hotel as a receptionist. She studies
at an evening ‘school. She hasn’t got any children. She Ilikes
dancing and listening to wmusic. She doesn’t like shopping or
eating In restaurants. She can swim very well but she can’t ski

at all. She’s got a small family.

Robin

Marital Status:

Place he lives:

Person he lives with:

KHhat/do:

Where/work:

Hhere/studys

Number of children:

Likes:

Pislikes:
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Can do:

Can’'t do:

Family sire:

St A - Is Robin married? St B ~ Yes, he is.

St A - Where does he live? St B — He lives in Oxford.
Student B
Robin

He can speak French very well but he cant’t write

He "z got a big family.

Vercnica

Marital Status:

He 's thirty-rive, married and lives In a house with his
wife and two children in Oxford., He works at Oxford University
as a professor. He studies at a post graduate course. He likes

cooking and reading. He doesn’t like playing tennis or driving.

it at all.

Place she lives:

Person she lives with:

Hhat/do:

Hhere/work:

Hhere/study:

Number of children:

Likes:

Dislikes:

Can do:s

Can’t do:

Family size:

P
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ST A —Who does Veronica live with? ST B - She lives with her
mother.
ST A —-What does she do? ST B — She‘s a receptionist.
Information gap exercises are designed to promote
practice ip the usage of newly acquired structures, functions
or vocabulary. They also suitable for developing fluency because
students repeat the same language several times in order to fill
in the chart and it is also communicative since this kind of
exercise consists of the exchanging of information known just by
one of the students involved. The technique consists of giving
information to student A and retaining the same piece of

information from student F so that he has to ask about it. For

examples
5T A

Nane Activity

Hark Hashing his father’s car

Anne

Harold Doing his English homework

Debbie

Liza Studying for her biology test

Nancy

57 B

Name Activity

Mark

Anne cleaning the kitchen for her mother

Harold

Debbie wahing up at the restaurant
L_'L.iz'a

Nancy making coffee for the visitors
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This exercise provide practice in the present continous tense.

ST A - What's Ann doing?

ST B — She’'s cleaning the kitchen. What's Mark doing?

ST A ~ He’s washing his father’'s car. What's Debbie doing?

The following

information gap

exercises

allow

students to practise asking and answering qguestions with the

verb can and have got:

Student A

Activity Ability eople Belongings
Jim/5ing ves, very well Jane/bus NG
Eric/cook Ernest/house

You/run yes, a little Juliet/ashtray YES

Lydia Clint/diary

Carol/speak Greek No, not at all Craig/notebook NO
Student B

Activity Abiljity People Belongings
Jim/sing Jane/bus

Eric/cook yes, quite wellll| Ernest/house NG

You/run Juliet/ashtray

Lydia Yes, very well ”Clint/diary YES

Carol/speak Greek

" Craig/notebook

ST A — Can Eric cook?

8T B - yes,

he can quite well

Can Jim sing?

ST A - yes,

very well

8T A - Has Ernest got a

house?

ST B — No, he hasn’t,

Has Jane got a bus?

STA_- - = = =




A good exercise for helping students to memorize
vorabulary and talk about family relationships is the following:
Student A

The Greens

Patrick Daisy

Arnold- SaJIy

George——[———Her Cynthia Roert—————PauIa
Justin David——rr=1——7ill

The Joenhsons

Ask your classmate and draw another family tree

Tld

Student B

The Johnsons

—. inda

Rex
Tld Marian
[
Ronald HeILnie Jde Stakletl:fartha
Pe]er Simon Sylvia

The Greens

Ask your classmate and draw another family tree

SaIJy




8T A - Who are Ted’'s parents?
ST B ~ They’'re Rex and Linda. Who's Sally's husband?

ST A — His name’'s Arnold

5.3. Questionnaires

GQuestionnaires are mainly suitable for practising
questions and promoting interaction among students. They can be
very simple qguestionnaires dealing with only one structure like
the following one that practises questions in the simple

present and answers with adverbs of frequency:

Student A Student B
How orften...? . How often.....?
~ have chicken For lunch? - go to the theatre?
- have a bath? - travel on business?
~ go to the swimming pool? - study your lesszon?
~ drink whiskey? - go dancing?
~ go to the cinema - eat caviar?
- eat pizza? - drink beer?

8T A -~ How often do you bave chicken for lunch?
ST B ~ I sometimes have chicken for lunch. How often do you go
to the theatre?

ST A ~ I rarely go to the theatre.



This questionnaire provide practice on the verb

have got:

You Your father Your friend

house

flat

car

Rolls Royce

IR IRS-EEE BN

Job

8T A — Have you got a house?
ST B — No, I haven't.
ST A ~ Has your fTather got a house?
ST B - Yes, he has. And so on.
Levels of ability with the verb can are practised
with students jinterviewing each other using the following

guestionnaire?

HOH WELL CAN YOUR CLASSHATE DO THESE?

not at all| a little| yes/but not |[quite well |very well
very well
dance
Swim
ski
cook
drive

8T A — Can you dance?
8T B - Yes, I can, but not very well. Can you swim?

ST A - Yes. I can swim very well. Can you ski?




Some questionnaires are just blash up versions
of the ones in the coursebook. This iz done in order to

facilitate its manipulation by the students.

APPLICATION FORM

(please use BLOCK CAPITALS)

Surname

First names

Title (please tick) Mr Mrs Miss M=
State Iif (please tick) Married Single Divorced
Address
Postcode
Telephoned number Age

The following three questionnaire are more
complete. The first one deals with personal gquestions, likes and
dislikes. The students can practise the verb to_ _be and the
simple present form of the verb to like. This questionnaire is
complemented by a composition that has to be written with the
answers, so that the students have extra practice of the "s" in

the third person singular of the simple present_ tense.



137

Date

Student ‘s name

Interview

Surname:;

Personal Information

First Name (5):

Age:

Occupations

Likes
Colours:
Foods
Drink:
Recreation:
Musics
Dislikes

using the information from the Iinterview:s

Now Make a Composition about your cIassnatJ




L4

The second one is aimed at practising the adverbs

of frequency in the simple present tense.

M R - HMHarket Research Ltd
Date:
Interviewee
Interviewer
QUESTIONNKAIRE
I — What time do you usually arrive home from work?

before six o’clock
at six o clock
after six o’clock

2 — Hhat do you usually do after dinner?

watch television
read

go out

visit friends

13 — How often do you (a) go out, (b) watch television, (c) visit
friends?

(a) cb) (c)
rarely
once or twice a week
three or four times a week
every night

4 — Do you ever go to the.... -
never rarely occasionally sometimes often
the cinema?
the restaurant?
the theatre?
the opera?

Now make a report about what your classmate does in his fred
time.

The third questionnaire provides extra practice
of personal questions with the verb to_ be and questions in the

present perfect tenses in a job interview situation.
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APPLICATION FORM

Jobz
Name :
Age:
Nationality:
Marital Status: Married _____ Single
Education: Secondary School —
Technical College —
University —_—
Languages French __ Spanish __
Russian ___ Arabic ___
Others

Countries Visited:

Previous Experience:

Salary Desired:

Addrress:




CONCL . UUS XT O

Departing from our own experience as an English
student and teacher together with the experience of the people
who answered the questionnaires and other professionals of the
field, it was attempted to demonastrate the need for a new
approach in language teaching in PBrazil, more specifically in
Goiania,

It was mentioned throughout the interviews and
gquestionnaires that students and teachers are displeased with
the methods currently used and that the level of achievement is
not satisfactory because the students’ needs, such as a better
verbal command and the ability to read authentic material, are
not attended to.

The Communicative Approach is proving to be
efficient because it deals with language by taking into account
these aspects, that is, it warns the teachers to take into
account students’ needs and interests and build up a course
with that in mind. Another feature of the Communicative Approach
that fills the blanks mentioned by the interviewees about the

need for a better mastery of speaking is the communicative
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assumption that communication is the aim and the means for
learning a language and oral communication is normally the
starting point of all communicative activities. Because of
this emphasis on communication, that is, understanding and being
understood, a great deal of authentic material is wused in
communicative courses for providing the opportunity for students
to interact with the language in the way it is used in real
life. In a few words, the methods mostly used in Brazil that
preceded +the Communicative Approach were concerned with the
memorization of vocabulary and grammar analysis or with the
learning of structures through repetion and automation but the
Communicative Approach goes bsyong all these methods because it
presents language in context, practises it in a meaningful way
and finally puts students in simulated real-life situations so
that they learn to cope with what is required from a person when
he is engaged in a speech act.

For this reason, it is hoped that this
dissertation will serve as an introduction to the Communicative
Approach for those teachers who are interested in learning more
about alternative methods of language teaching, with a view to
applying them in their own classrooms.

It is also hoped that teachers will have not only
= theoretical knowledge of how and why the Communicative
Approach developed but also a practical knowledge of techniques
and bow to apply them. An attempt bas been made to show
teachers that they can and should make extra communicative
materials for their classes based on their students’ specific
needs and interests to 5upplemeﬁt good available coursebooks

with them.




A guestion that remains untouched because it is
out of the scope of this dissertation is bow to train teachers
toc use this approach, since, it is different in many ways from
its predecessors. Jt is clear, though, that communicative
teachers do not have a method to follow, that is, they are not
given a series of procedures to follow in a specific order. This
means that communicative teachers have to be prepared to cope
with unpredictable situations in class as well as to find
solutions for specific needs. For that reason, a much higher
degree of preparation and involvement is required from them and
this obviously generates ot—-her kinds of problems concerning
teacher training that will be left for a future study in

future worlk.
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Entrevista com Profissionais de Qualificaglo de

-~ Appendix I '@ -

30.Grau

n3o inscritos no momento em curso de inglés.
Nome :
Endereco: tel.:

Curso(s) de graduaglo:_
{cursando t:]ou

Curso(s) de pbés—-graduacglo:__

(cursando [_Jou

1- J4 estudou

completo

compieto [ )

1

ingl8s (além do 0.

2~ Por quanto tempo?

Graus)? S5im N&o

O &

3- Como voch deflﬁlrla 0 seu dominlo da lingua inglédsa ?

Fracol_] Regular Ej

Bom| ]}

M.8o0m []

4~ Que grau de satisfag#io voc& tem com seu desempenho

20% [

S5—- Sente necessidade de melhorar? Slm[:]

0% [

Em que ? leitura [_]

B- Qual avallagl8o faz de como lhe foli ensinado:

60% ||

Excetlente [_]

gos 1  100% [
N&o T
fala[ ] oaudigo| | escrita |

[ —

N&%o houve

Sofrfvel

Regular

Bom

Excelente

Gramética

iLeltura

i

. - —

Conversagho

iAudlch
F N

Tradu¢8o




’\

7- Em que tipo de feltura foi treinado 7

Lettura em voz alta [_| leltura de textos curtos| ]

leitura de material auténtico[_]

8- Qual avallac8o faz de sua capacidade de ler:

Nenhuma | Sofrivel |Reguiar/Bom |Exceiente

Leitura em voz alta R

Leitura de textos curtos

[l ] e .

teltura de material auténtico

9- Do que mais sente necessidade ?

lettura _1 escrital_l traduclio[ ] audic&o[] expressdo verbal [_]

10~ Voch 18 em ingléds para fins académicos ou profissionais?

nunca[:] da vez Bm quanduI:] regularmente E] sempre[:j

11~ Vocé consultaria material am inglés caso tivesssa a capacidade?

sim [] Nao[ ]

12- No seu campo de trabalho existe & necessidade || ou oportunidade [

de Interclmbio Internacional através de congressos, correspondédncias etc ?

sim (1 nN&o[_|

13- Voc® delxa de particlpar desses Intercimblos por caréncia de um melhor dom
de tingua ingldsa ? Sim|[ ] N&o [1
19~ Vocd acha que o seu nivel profissional melhoraria se dominasse a8 Iingua lnﬁ

? sim[] NEo| |

Oe que forma__

—_—— e v — - —— -




- Appendix II -

Entrevista com E M C assessora pedagégica da drea de ingiés
do Departamento Pedagégico da Delegacia Metropolitana de
Educaq&b
F - Qual o metodo usado pela regiéb metropolitana de Goiania?

ar F] . - N ~ .
R — MNao tem um metodo especifico, técnicas sao sugeridas.

F - Qual o tipo de trabalho desenvolvido pela maioria dos
professores?
R - A grande maioria ainda usa metodos antiguados baseados em

traducdb e fixacao gramatical atraves de exercicios escritos.
F - fual a posicao da Delegacia em rela¢éb a este tipo de
trabalho desenveolvido pela maioria dos professores e qQuais saon

estas tecnicas sugeridas?

R - Alguns membros da coordenagao da Delegacia que sentem a
performance dos alunos e fraca e pode ser consideravelmente
melhorada se novas técnicas e uma nova postura diante do gue é
ensinar linguas existir. Quanto as novas técnicas gque atualmente
sugerimos sao baseadas npuma nova forma de se trabalhar o
conteldo tomando como base a realidade do aluno & sua
necessidade de comunicacdo. De acordo com leituras atualizadas
que fazemos estamos enfatizando o lado funcional e pratico da
lingua e ndo so0 o estudo das estruturas. Procuramos colocar os
alunos em situagdes mais praticas e tirar o apego excessivo ao
livro didatice.

F - Qual avaliagdo a senhora faz dos resultados das novas
técnicas que estdo sendo implementédas?

R - Apesar da resistencia de muitos professores que estao

apegados a forma mais tradicional de se ensinar linguas, o gque




sentimos e gue os alunos da quinta e sexta séries que desde o
principio de sua aprendizagem foram ensinados com estas técnicas
mais comunicativas demonstram um aproveitamento muito melhor e
uma apreciagéb maior pelo ingles.

P — Estes resultados animadores sao gerais ou localizados?

R - Infelizmente sao localizados pois poucos professores ate
agora mudaram suta manelira de dar aula. Eu pessoalmente creio que
demorara pelo menos dez anos até que as modificagoes se

gdeneralizem.



Entrevista realizada com a professora D R 8, formada em
Letras pela Universidade Federal de Goias e exercendo o
magistério ha 13 anos.
F - OQual a método usado pela senhora?
R - Nao tenho um nome para o meu meétodo mas uso o quadro negro,
mimica e desenhos. Tambeém tenho que usar o portugues para
ensinar inglés porque os alunos s3o muito fracos e ndo permitem
um ensino de maior nivel.
P — Qual a razao que leva os alunos a serem fracos?
R - E interessante notar que os alunos mais fracos sao os do
segundo grau, os da gquinta e sexta serie sao sensivelmente
melhores e isto se deve ac fato de estarmos comegando o trabalho
com w®les de forma diferente com mals conversacao dada atraves de
didlogos baseados no que os alunos sentem necessidade de
expressar. Os alunos mais adiantados aprenderam através de
métodos mais tradicionais baseados em traducdo e grammatica e
por isso apresentam uma performance bem inferior aocs que estao
aprendendo com estas novas técnicas.
F — Quais sdap estas novas técnicas a que se refere?
R - Sao tecnicas ensinadas atraveés dos cursos da Delegacia
Metropolitana de Educagéb que levam em conta a realidade do
aluno e procura usar 0s recursos possiveis e nao ideais para se
levar o aluno a wsar a lingua inglésa de uma forma mais
significativa para eles. 0 resultado tem sido animador polis tem
diminuido a tradicional aversdo ac inglés que existia no passado
2 muitos alunos frequentemente me dizem que sentem saudades das
aulas. Parece que estamos conseguindo fazer com que o inglés

faca mais parte da vida deles.
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Fo—- E este o mesmo método usado pelos outros professores de
inglas?

R - Nao exatamente. Eu sinto que mais de noventa por cento dos
professores usam os metodos tradicionais com muita enfase em
traducdo e estudo de graméatica. Estes professores, na minha
opiniao tem grande dificuldade em aceitar o novo porque foram
treinados de forma diferente e nao conseguem dar uma aula fora
dos padroés ja assimilados.

P - Qual a avaliagan que a senhora faz do desempenho geral do
aluno da rede publica depois de estudar ingles no primeiro e
segundo graus”?

R — Depois de sete anos estudando inglés,na verdade, os alunos
saem com muito pouca base. Ndo estac preparados nem para o

vestibular.
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- Appendix III -

Entrevistas realizadas em 1@ das maiores

escolas de inglés de Goiania.

Escola Numero 1

F - flual & o método de ensino de linguas que sua escola utiliza?

nt ’ s
R - Nao temos nome, mas usamos o metodo mais tradicional mais

voltado para o audio.

Escola Numero 2
P - Qual e o metodo de ensino de linguas gue sua escola utiliza?
R - Usamos o Functional Approach mas mesmo o livro nao sendo

. . / a2 s
comunicativo nos wsamos 0 Communicative Approach.

-

Escola Numero 3

F - Qual @ o método de ensino de linguas que sua escola utiliza?

R - Nds usamos o Audio-Visual Method.

Escola Numero 4

P -~ Qual € o método de ensino de lipguas que sua escola utiliza?



=
R

F

- Posso dizer que ulilizamos o Notional-Functional.

Escola Numero 5

Qual é o meétodo de ensipo de linguas que sua escola utiliza?

— NOos usamos O livro « « « &« =+ o wa

~ Este e ¢ nome do livro utilizado, mas qual e o nome do

método wutilizado?

R

- Eu acho gque poderia chamar de Audio visual porque utilizamos

muito a fita cassete.

P

R

Fscola Numero &

- Qual € o método de ensino de linguas que sua escola utiliza?

- Uzsamos o Audio—-visual.

Escola Numero 7

- Qual & o método de ensino de linguas que sua escola utiliza?

- Utilizamos o© Communicative Approach que & um metodo

eclético.

P

R

Escola Numero 8
- Gual @& o método de ensino de linguas que sua escola utiliza?

- Usamos o Aural-0ral,



»

Escola Numero 9

Qual é o método de ensino de linguas que sua escola utiliza?

Usamos o Audio visual.

Escola Namero 1@

L] - [] [] - - .

Qual € o metodo de ensino de linguas que sua escola utiliza?

Nds usamos o Audic visual.
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- Appendix IV -

Entrevista feita com M F professora aposentada do curso de
letras da Universidade Federal de GBGoidas e ex—-responsavel pela
prova de proficiéncia aplicada aos alunos do curso de mestrado
em educacaoc da mesma universidade.

P - Quais sao os aspectos testados pelo teste de proficiéncia.?

R - A exigéncia que se faz & gque o candidato leia e compreenda o
texto. Nao se exige tanto a traducdo mas a apreensao da idéia
geral.

P - 0 aspecto oral nac e testado?

R - Eu pessoalmente desconheco testes orais aplicados em testes
de proficiencia para mestrandos.

F - FPor gue nao se testa a parte de comunica;éb pral?

R - Eu suponho que por se Jjulgar a parte de cqmpreenséb de
textos escritos como requisito fundamental, pois, durante o
curso de mestrado o aluno sera requerido basicamente a ler
textos escritos e por isso deve demonstrar a capacidade de
absorver informaccoes fornecidas desta forma. Agora, eu
pessoalmente acho que se se incluisgse o testy oral como parte do

teste de proficiencia muito poucos candidatos passariam.
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- Appendix V -

Frntrevista com alanas ntilizando o CA.

t" o 'Tl £ : e e m—— —— [T L T T L e e LT )

~
Fxuprricnocan anterior o estudo de ingles (tempo e metodo
lhitizado.y

ldades _

o
Niverl e instroran

1 grae vour acha do mEtodo gL vm:e'; esta usando atualmente (o
Ceovnrvrtmid cat ive Appr oac h) ™ Ouais Wk pontos positivos &
nenativeg e quais as diforsacas maie marcantoes enlre este e
o= outros meetodos perlos mitads vooe ja estudon?

1
-
.
’
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- Appendix VI -

Avaliagé& realizada pela professora L B M

COMMUNICATIVE APPROACH — AVALIAGAQ
CRITERIDS

1. Grupo
2. ldade dos alunos
3. Escolaridade
4. Nivel svcial
S. Nimero de alunos por turma
4. LLocal - ambiente
7. Material didatico
8. Professor |
?. Escola

Para avaliacdo da metodologia aplicada — Communicative
Approach foi observado o desempenho do uso da lingua inglesa por
um grupo de 10 alunnos em idade éntre 15 a 3% anos gque haviam
frequentado a mesma escola por um periodo de 4 semestres com a
frequencia de 3 aulas por semana. A escolaridade dos alunos
varia entre 1 GBrau, II Grau e curso superior. 0 nivel social do
grupo €& de classe media. 0 local ambiente da aula e uma sala
grande, bem confortavel com cadeiras em volta de uma mesa, tendo
ao fundo um gquadro de pincel afixado na parede, acompanhado de
um gravador & um video—-cassete. A escola, que se destina ao
ensino de lingua inglesa, & bem organizada, oferecendo dtimas
condicoés de trabalho ao professor com seu rico material
didadtico e humano.

A metodologia - The Communicative Approach — aplicada

ao ensino de inglés nesta escola apresentou oOtimos resultados




atraves do bom desempenho dos alunos. Como seria, porém, o
resultado da aplicaqéb desta mesma metodologia a0 ensino de
linguas estrangeiras nas escolas de I e 1II grau com apenas 1
hora de aula por semana? Sera que funcionaria? Os objetivos sao
os mesmos? Para respondemos a estas perguntas com precisao
teriamos que fazer um estudo (sobre) no ensino de linguas
estrangeiras em nossas escolas, suas estruturas pedagdgicas,
ete. 0 que sabemos e que o ensino atual de linguas em nossas
escolas deixa muito a desejar, mas navc acreditamos que seja uma
questao de Metodologia, apenas. 0 problema € muito mais seério e

sobre o qual nab nos cabe discutir no momento.

Achamos, porem, que qualquer escola que ofereca

condiqdés. bési;aawde um bom | funcionamento, deve apresentar um
mellhor desempenho . na aprendizagem de 1linguas estrangeiras

atraves da aplica;éb da metodologia em questao.

Em BGoiania 24/06/92

(f_;,.,._ /?’1’1/&_'?""’_.’-1- 3'/. f'(f// Z

L/zZ«, % 5"7,% 0y rrcet




Avaliagao realizada pela professora M G C 8

D nosso objetivo e analisar o método de ensino de
lingua estrangeira - Communicative Approach - a partir de trés
aulas de Lingua Inglésa, ministradas pela Oxford School em
Goiania, no primeiro semestre de 1992, em turmas que ja tinham
estudado a lingua por mais de 2 semestres nessa metodologia.

A avaliacdo deve integrar a execucao de dissertacao de
mestrado da professora Luciene Godoy Lima sobre a aplicacgao do
metodo na escola. A escola utilizou todos os recursos gque o
metodo solicita, quais sejam, situaqdés pré*determinadas, jogos,
resaluqéb de problemas, flash-cards, charte, etc.

0 teste que realizamos com o©s alunos efetuou-se no
Ultimo dia de aula & fol deito informalmente, sem que eles
percebessem que estavam sendo testados. Estabelecemos situaqaés
cotidianas que vieram preencher expectativas de contexto sociais
especificos de comunicacgao.

As "performances" dos alunos foram excelentes,
demonstrando competencia linguistica para desenvolver a
comunicacan contextualizada. Revelaram seguranca e habilidade na
execugao das situaco®s apresentadas e total entrosamento com a
proposta metodologica.

E sabido gue o Communicative Approach tem, como o
proprio nome indica, dentro das correntes linguisticas gerativo-
transformacionais, o objetivo principal de fazer com que o alunc
se torpe comunjcativamente competente. O papel do professor € o
de facilitar o aprendizado do aluha, promovendo a cnmunicaqéb em
sala de aula e monitorande as "performances”. Os alunos sao

vistos como gerentes responsaveis por seu proprio aprendizado.




Usam a lingua atraves de atividades comunicativas, como role-
plays, resolucoés de tarefas, ja em situagoés de discurso.

E interessante observar que, algumas VezZeRS, =]
professor e somente um co-comunicador, e, na maioria das vezes,
apenas estabelece situagdoc de pronta comunicagdd entre dois ou
mais alunos. 0O fato de jad serem apresentados conteddos
relativamente prontos e direcionados fax com que o metodo amplie
a preocupacdac do aluno com a estruturagéﬁ linguistica dos
significados e melhoria do vocabulario.

Outro ponto importante e que os alunos tem a
oportunidade de emitir suas opinicks, ideias e vivéencia. Nisso,
promove a integra;éb aluno/aluno e aluno/professor e sentem que
aprendem, de forma JUtil, alguns campos de significagé&. De certa
forma exercitam uma leitura globalizante dos contextos
apresentados porque tentam esgotar os conteddos.

Os ¢&rros sao tolerados e vistos como naturais ao
desenvolvimento da habilidade de tomunicagao e estrutura;éb do
significado. Tanto guanto possivel, os alunos tem que se
comunicar e basta o professor promover a comunicacao.

Tudo isso pode ser conferido pelo teste que realizamos
com a turma. Assim, percebe-se que o Communciative Approach
avanga en relacao a outros meétodos de ensino de linguas, como o
"Direct Method" o "Audio—-lingual Method” colocandn o aluno
seguro dentro de uma situacdo de discurso, desinibindo-o para a

cnmunicagéﬁ. A nossa avalia;éB do método e, pois, positiva.

Goiania, 25/06/92

/Wmtgfuc\ o C&u%f*w C@?Cqéhuéhua
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AVOE TAGAD QUNL ETATTVA DO "COMMUNTCAT IVE AFFROACH".

(v Disserbtac2o e Mestrado de Profa.  Luciene  Godoy  Lima
arresanta o estudo oo "Commanicative Approach" e a presente
aovaldagfe visa  tesbar a sus eficiéncia  em  turmas  de  alunos
aclil bos Jo cuwrsn basico con deods meses de indiciacio no estudo de
rral e, dndependente de enxperiéncia anterdor.,

i g ewmenite gbuservac®o o bem por fim oo esbudn contrastivo
rarbre wvartos métodos Jde o ensing de inglés, mas, btlo somente, a
vk At icac®o Jo desempenbo gual itativo deste onfogue.

V0 wbietive da testagem & o de verificar a comnpreens3o dos
alunus guanlo  aos conbetdos apresentados pela  professora e a
capracidade de uso dos novos conbecimentos dJde forma inteligente,
Sein L aEpent oo dor sonboninabtd smo mecfei o,

N omelodolegia empregada Foi & observac®o da aula e o
eslabelecimento de um didlogo dinamico com os alunos  visando  a
afeoricdoe dos conced los enwsinados, ni ausencia da professora. Como

it enfnse tlia autd é Fom cenbr ada 11X hrabi i dade
"gpeaking/understanding” a testagem foi orientada neste sentido,
pre e e ande inclhuzie )= alunos & utilizar s contetidos

desenvaolvidos na auwla em diferentos situagtes de comunicad®o.

A beclagem foi realizada na Escola Oxford, em Boiténia, (o wliy!
Aalunos do Curso Dasico nmos dias % e 12 de maio de 1992 no horario
de #1000 &e FrE0 horas. fAs aulas observadas tiveram a duracio  de
ama hora & s brinka minutos seguintes foram utilizados para a
avedd g P

Lome Ghreepr vaoMee adicionnd noboge--se e a professora
apresenton s esbrubueas gramaticais integradas  aos  conteddos
tratial hados, sem o destague com que estas sXo apr esentadas  nos
mértodus bradicionais.  Este falto representoun mais um  aspecto
pusitive para o bow deseapenbo do "Communi cative Approach”.

S —— e e e



Fesul tados:

Po U malerial wsado em sala de auda permitiu a conduag 3o
thores Lemas rara st buAacies reats gue & oum dos objetivos  do
| !
"Comnmimnicabive Approach™.,

2 f dip@amica wtilizada pela professora  despertoun o
intereese v a atencdo deo alunos. Esta estratégia pedagdaica
direciona 8 alunos para atividades gue propiciem comunicagdo
abtravés  de wm processo conbrado nes aluneos e ndo mais N
PR e,

A tes  alunos,.  apesar e indicliantes (dois  meses e
curand , mastbraram-se & vonbade e sen constrangimenlo na expressio
e suas Jddiasg. Feata atbtilude demonsbra um o dos ol jetivos
funitament ad s do tse do Commueod catdve Approach ouee & o estudante
Ltornar~se comuntoativamente  competente, 1. &, tor  competénct &
commicativa usando o linguagem apropriada a  wn determinado
coenrbterto social.

M. Mos  mitoayfies  observadas pode-se comprovar it
eticacia  doo "Communicative Opprosch” para o grupo avaliado, bem
e a copacidade didalica de sua utilizagdo pela professora  na
situagdo enm andlise,

Guitmia, 141 de junho de 1992

rofa. MARLENE GTETN FISCHER
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